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Educational innovations present certain peculiar problems of adop¬ 
tions. These problems arise usually, because of the behavioral change of 
the individuals involved. The variations -which influence behavior are 
first, and most important, teaching style. Research findings are in 
agreement that the teacher is the most important single factor in the 
child’s success at school. The second factor of importance is the peer 
group, because this is the group that stimulates the child; the group 
to which he must respond. The third factor, and the one that offers 
1 
the greatest possibility of manipulation, is the educational program. 
In order to take advantage of the variations educators have found 
that there must be first, alternatives in teaching style in educational 
programs, and secondly, sound educational diagnosis. This diagnosis is 
based on tentative answers to several questions about the child. 
Nongradedness is one approach to place the child where he can 
learn more effectively in a school. The multilevel school takes into 
consideration the fact that children do not learn and progress at the 
same rate and provides for each child to progress at his own rate. There 
^Madeline Hunter, "The Dimensions of Nongrading, " The Elementary 
School Journal, (October, 1964), 20-25• 
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is no special pattern of growth expected., neither are there hopes of 
even spurts of learning in all aspects between the months of September 
and June. 
Many parents and teachers have the idea that the elementary school 
is graded and therefore subject to promotions and retentions. Their image 
of elementary school perhaps is due largely to the -use of graded textbooks 
and graded standards and requirements into which children must fit if 
they are to be accepted. In an ungraded situation parents and teachers 
must not continue to think graded, but think of continuous learning 
experiences for the children throughout their elementary school years. 
The nongraded school alone is not the solution to the problem: "How 
to meet the educational needs of all children." Quality teachers, materi¬ 
als, equipment, and methods are necessary for organization of instruction. 
In terms of what is known about the way children learn, these must prevail 
if nongradedness is to succeed. One teacher is at an imposition when he 
is totally responsible for all of the instructions that a given group of 
children will receive each day of a school year, according to the require¬ 
ments of the curriculum in the school. In face of the need of special 
interests and abilities in the major areas of learning, some provision 
should be made. 
The team-teaching method is one attempt to utilize the best in 
collective organizing, planning, methods, motivations, abilities and 
talents. The better the teacher, the larger his vocabulary for responses 
to children’s questions, though his responses may be limited by his 
personality. It stands to reason that a team of teachers would be more 
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able to contribute towards children's successes than a single teacher, 
if he is less than genius. Dr. Donald Carline believes that sound 
1 
evaluation cannot be conducted by one person. 
The team-teaching approach has been established as a technique 
that has much potential for teacher and pupil growth alike. In Pitts¬ 
burgh, the team-teaching project has been extended to meet the needs 
of more than eight thousand youngsters in socially disadvantaged 
2 
areas. Team-teaching really should be called team-planning and 
generally joining the efforts of two or more teachers working coopera¬ 
tively with one or more classes, taking advantage of time and special 
abilities of the team members. Each teacher on a team may be a 
specialist, and may interchange ideas in this type of organization, 
summoning imaginative and creative professional ability. 
Children belong to their parents, and they have a right to be 
concerned and critical about what is happening to them in school. 
Brazziel and Terrell requested that parents spend a day in school, 
going over the readiness program and its philosophy in their pilot 
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first Grade Experimentation. It is in view of these facts that the 
opinions and reactions of parents and teachers are important, and have 
been considered in this study, 
■^Dr. Donald E. Car line, "The Functions of a Newly Appointed Super¬ 
visor of Reading," The Reading Teacher, XVI (September, 1962), 45. 
2Jacob Landers and Carmela Mercurio, "Improving Curriculum and 
Instruction for the Disadvantaged Minorities," The Journal of Negro 
Education, XXXIV (Summer, 1965), 362-362. 
3W. F. Brazziel and Mary Terrell, "For First Graders! A Good Start 
in School," Elementary School Journal, LXII (April, 1962), 352-355. 
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Indeed many parents are "experimentation-minded" when it comes 
to business, industry, new cars or health practices, but they are 
hesitant about having their children "experimented upon", in educational 
situations. No matter how worthwhile the anticipated outcomes may be, 
many parents would rather see other people’s children used in the 
experiment. 
If we assume that parents want to be "good" parents and want 
their children’s school to be a "good" school, then we know that they 
are likely to show concern over an organizational change, and will ask 
questions. Occasionally, parents are skeptical; they have to be shown. 
It is always desirable to have parents to come into the school, and 
become involved in the school program whenever it is possible. In many 
cases parents view school learning as something unpleasant, whereas 
children usually find school a very interesting and even exciting place. 
The slow learners in the nongraded school have a good feeling 
about school, because they are not faced with failure after failure. 
Parents of slow pupils are usually very well pleased with the fact that 
their children are given a chance to succeed. 
In this study parents and teachers were consulted and their opinions 
and reactions as reflected in their responses to questions were compared 
with the factual findings in achievement of two groups of primary children; 
one group in a regular classroom, and the other with whom innovations 
were being utilized, namely, team-teaching in a nongraded organization. 
Evolution of the Problem 
The writer’s interest in the opinions and reactions of parents and 
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teachers who have been conditioned and accustomed to the traditional self- 
contained classroom was aroused when the Atlanta Public Schools* 
assignment was made to a new school, which was under construction. The 
very design of the new school, namely, A. D. Williams in the Bowen Homes 
Community, is one with two levels, a lower and upper teaching level. 
Each level has clusters of rooms; two on the lower and five on the upper 
level which are separated by furniture only. There are no walls. The 
floors of both levels are carpeted. On the lower level the library is 
located in the center of the clusters, so that each cluster has access to 
both materials and space provided in the instructional service area. 
There are no windows. The very design lends itself toward team-teaching, 
and the nongraded organization. 
One of the major areas of concern in the elementary school is 
reading. It was for this reason that the writer made an attempt to 
find out the opinions and reactions of parents and teachers concerned 
with and related to the students scheduled to attend the A. D. Williams 
School, with regard to the innovations; a nongraded school employing 
the team-teaching approach in the teaching of reading. 
Contribution to Educational Research 
In the Atlanta Public School System more and more attention is 
being focused upon educational trends, among which are nongradedness 
and team-teaching. It was the researcher's hope that the findings of 
this study would prove meaningful to other elementary schools whose 
designs may be most conducive to the nongraded school, employing the 
team-teaching approach in reading instruction. 
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Statement of the Problem 
This study -was concerned with (l) parents * and teachers1 reactions 
to the nongraded and team-teaching concepts (2) the extent to which their 
opinions and reactions were in agreement or at variance with certain 
measures of reading performances, interests, and appreciations of two 
groups of pupils: one in a conventionally graded organization and the 
other in a nongraded arrangement, using the team-teaching approach. 
Purposes of the Study 
In order to achieve comparisons of teachers * and parents1 opinions 
and reactions as differentiated from actual measures of the reading 
status of pupils in graded and nongraded schools, respectively, the 
writer’s purposes embodied the following objectives: 
1. To relate parents’ and teachers’ reactions to a nongraded 
organization, utilizing the team-teaching approach, and the 
regular conventional classrooms. 
2. To determine the extent to which teachers’ opinions agree 
or disagree with levels of tested reading achievement of 
the two groups of pupils after five months of training 
under the two types of school organization. 
3. To determine the extent to which teachers’ and parents’ 
estimates agree or disagree with pupils’ opinions of the 
independent reading of books and periodicals by the 
two groups. 
4. To ascertain the degree of accuracy with which teachers are 
able to predict general levels of test performances of 
the two groups in areas of word recognition, comprehension, 
and vocabulary development. 
5. To determine the extent to which teachers’ opinions 
agree or disagree with pupils’ estimates of performance 
in work study skills. 
6. To determine the extent to which teachers ’ and parents ’ 
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estimates of the pupils * level of reading interests and 
appreciations are in agreement with inventories adminis¬ 
tered in the two groups. 
7. To draw any implications which may contribute to the effec¬ 
tiveness of reading in both groups involved in this study 
and in similar situations. 
Limitations of the Study 
The limitations of this study were as follows: 
1. This study was limited to the opinions and reactions of 
teachers and parents of pupils who will attend the A. D. 
Williams School in the Bowen Homes Community, 
2. In this study only the area of reading was used to 
determine the opinions and reactions of teachers and 
parents concerned. 
3. The A. D. Williams School was still under construction, 
and both teachers and pupils were located in another 
school awaiting the completion of the building. 
4. Only forty parents 1 and teachers * responses were 
considered, but it was hoped that this would give 
a reliable result. 
Definition of Terms 
For the purpose of clarity, the writer found it necessary to de¬ 
fine certain specific terms as follows: 
1. Hongraded Organization—a type of organization which 
provides for arranging flexible grouping and curriculum 
content that enable children of varying abilities and 
rates of maturation to experience continuous progress 
in learning without reference to traditional grades. 
2. Team-teaching—an approach to teaching in which two or 
more teachers organize and plan for the most effective 
instruction for learners. This approach utilizes 
particular strengths of each teacher to improve learn¬ 
ing. 
Locale and Period of the Study 
This study was conducted at the John Carey Elementary School, Atlanta, 
Georgia, which was the temporary location of the A. D. Williams School 
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faculty and primary pupils during the school-year 1966-67. There vere 
two structional organizations at John Carey School, namely, "graded" 
and "nongraded team-teaching". Instruction for a group of pupils having 
varied abilities and interests, scheduled to attend A. D. Williams School, 
was nongraded, and was planned by a team of teachers. The team-teachers 
had been assigned to A. D. Williams Elementary School, and they had 
spent at least one month in a workshop designed to aid in preparing them 
for a nongraded team-teaching organization. The other group of pupils, 
had varied abilities and interests and were instructed in traditional 
second and third grade classrooms, by one teacher. 
Method of Research 
The Descriptive-Survey Method of research, utilizing questionnaires, 
school records, cumulative records, test scores and check lists that 
were used and executed by teachers for this study, was selected for the 
purpose of comparing reactions and opinions with actual findings in the 
reading achievement of primary learners. 
Subjects and Instruments 
The subjects of the study were pupils, ages 7-9 'who reside in the 
Bowen Homes Community who were assigned to attend the A. D. Williams 
Elementary School ■when it was ready for occupancy, Atlanta, Georgia. 
The following instruments were used: 
1. Questionnaire for teachers 
2. Questionnaire for parents 
3. Standardized tests 
4. Inventory for independent reading 
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5. Inventory for interest 
Questionnaire for Teachers 
The questionnaire for teachers was specifically designed and used 
in order to find out how they would appraise a nongraded school that 
utilized the team-teaching approach to the teaching of reading. The 
questionnaire also was designed to find out to what extent the teachers* 
opinions were in agreement or at variance with the reading performances 
of the pupils. 
There were six major divisions of the questionnaire for the teachers 
to give their opinions of pupils' success in the following: 
1. Vocabulary development 
2. Word recognition skills 
3. Work study skills 
k. Comprehension abilities 
5. Reading interest and appreciation 
6. General appraisal of achievement or 
activity level in nongraded team 
planning situations 
In the vocabulary development section the teachers had the 
opportunity to give their opinions of pupils' rate of successes in 
learning new words, learning key words and concepts, studying words in 
context, using the dictionary or glossary, making dictionaries of new words 
and definition and recognizing the meaning of common words in the nongraded 
team organization and the regular classroom. 
In the word recognition skills section the teachers had an opportunity 
to give their rating of pupils* success in (l) using clues to get the 
meaning of unfamiliar words, (2) dividing words into syllables for 
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pronunciation, (3) using phonetic approach, (4) knowing and applying 
initial, middle and final sounds and blends, and (5) using structual 
analysis of words in the nongraded teams and the regular classrooms. 
The instrument that teachers used to rate pupils * success in work 
study skills measured such skills as skimming, reading maps, reading 
signs and menus, developing speed and fluency by reading easy materials, 
and they had the opportunity to rate pupils in nongraded teams and re¬ 
gular classrooms. 
Comprehension abilities represented another skill for which the 
teacher rated pupils in both groups in such achievements as location and 
retaining information read, organizing materials, evaluating what is 
read, interpreting content, grasping the main ideas, recalling and 
identifying details, following a sequence of events. 
The pupils * reading interest and appreciation were rated by the 
teachers, and the opinionnaire included items for estimating pupils’ 
involvement by laughing or smiling as they read, use of library for 
recreational study and reading, voluntarily resuming of reading another 
book after one is completed, practice of reading worthwhile books, 
discovery of personal value in reading as a leisure activity, enjoyment 
in discussing books, reading to learn about hobbies, and resisting 
television to read. 
The general appraisal of achievement and activity section provided 
an opportunity for teachers to give opinions concerning the merit of 
instructional outcomes, the effectiveness of teaching large groups of 
pupils, effectiveness of team-teaching, continuous pioneering toward 
goals, cooperativeness of teachers, flexible arranging of groups, 
pupils progressing more to capacity, degree of interest in nongradedness, 
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team-teaching and regular classes, the amount of observation that the 
teachers had done in nongraded schools, team-teaching, and regular 
classes, years of teaching experience and grade levels that they had 
taught. 
Questionnaire for Parents 
The parents were administered opinionnaires in order that they 
might give their opinions of their children’s reading interest and 
appreciation. The instrument included such items as rating their 
children’s involvement while reading, voluntary reading another book 
after finishing one, using the library for study and recreational reading, 
practicing the reading of worthwhile books, finding personal value in 
reading, enjoyment of poetry and rhymes, reading as a leisure activity, 
resisting television to read, reading about hobbies, reading effec¬ 
tively, and expressing preferences for reading material. 
The parents were given an opportunity to appraise the nongraded 
team-organization and the regular classes. The opinionnaire included 
such items as the possibility of their children’s enjoying a nongraded 
school, the effectiveness of many teachers, the importance of individual 
attention, opportunity for more individual attention in a nongraded 
team organization, their liking the idea of a nongraded school, their 
feelings about their child’s enthusiasm for reading being increased 
in a nongraded school, their feelings about their child’s being able 
to adjust to a different schedule, and if it appeared that their child 
could adjust to many teachers. 
The opinionnaires for parents and teachers were logically 
validated and submitted to colleagues and advisor for criticisms, according 
to the purposes stated. 
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Standardized Tests 
The results of the Reading for Meaning Series Test accompanying 
the basal reader, were utilized in this study for the purpose of 
determining to what extent the parents’ and teachers' estimates agreed 
or disagreed with actual reading performances. These tests were de¬ 
signed specifically to measure how much had been learned from instruc¬ 
tion carried on according to the procedure suggested in the teacher's 
edition for Reading for Meaning Series. The sections of the test 
results that were vital in this study were as follows: 
1. Word recognition or vocabulary 
2. Comprehension 
3. Composite 
The word recognition section attempts to measure the extent to 
which the required vocabulary has been memorized and to provide infor¬ 
mation essential to judging the pupils' chances of successfully moving 
into the lessons of the next reading level. 
The purpose of the comprehension section is to determine the extent 
to which pupils' are comprehending the meaning of printed words in 
settings in which they are used. Using the basal vocabulary, incidents 
are described in story-form. 
The composite section of the test results represents a combination 
of the subtests scores. The purpose of this section is to indicate the 
level of general reading achievement. 
The trial administration program of the Reading for Meaning Series 
includes items that have been tried by more than 1200 pupils throughout 
the United States. Completed experimental edition test booklets were 
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returned to the publisher for scoring and verification of validity of 
content. 
The purpose of the test is to provide information about the func¬ 
tional capacities that are basic to learning, problem solving and 
responding to new situations. The test results provide data as to the 
nature and potential of the abilities possessed by individuals. 
The California short-form Test of Mental Maturity level 1H results 
were used in order to show that the pupils in the regular classes and 
those in the nongraded teams were of varying abilities. The test consist 





5. Number problems 
6. Verbal Comprehension 
7. Delayed Recall 
Reading Interest and Appreciation Inventory 
The inventories for interest and independent reading were admin¬ 
istered to the pupils for the purpose of finding a disposition or' 
tendency which impels an individual to seek out particular goals, 
activities, understandings, or skills, for persistent attention or 
1 
acquisition. 
Paul A. Witty, Alma M. Freeland and Edith H. Grotberg, The 
Teaching of Reading (Boston, Mass: D. C. Heath and Company, 1966), p. 40. 
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The first section of the inventory included these suggested titles 
toward which the pupils made responses: 
1. Animals 
2. Farm Life 
3 • City Life 
4. Far-away Places 
5. Lives of Great People 
6. Out-of-Doors 




Other sections of the inventory had to do with personal value and 
involvement, preference of reading over and above television, enjoyment 
of poetry, retention of what has been read, enjoyment of hearing others 
read, and making friends with books. 
There were sections of the independent reading inventory providing 
opportunity for pupils to respond to significant items concerning inde¬ 
pendent reading habits in the school and public library and the book¬ 
mobile; voluntary reading habits; and availability of books at home 
for independent reading. 
The inventories were specifically constructed in accord with 
reliability of findings, explanations, suggestions, and methods presented 
by Paul Witty in the chapter which he devoted to reading interest, taken 
15 
1 
from his recent publication, entitled: The Teaching of Reading. 
Research Procedure 
The following procedural steps were used in this study: 
1. Permission was obtained from the necessary authorities. 
2. Adult subjects were a group of eighty persons: forty 
of whom were teachers, and forty of whom were parents 
of students, ages 7-9 years, at John Carey School. 
3. The two groups of pupil subjects were selected at random 
from primary pupils at John Carey School: 
A. The first group of forty pupils, ages 7-9; who 
were receiving instruction in regular conventional 
third grade classrooms. 
B. The second group of forty pupils, ages 7-9; 'who 
were receiving instruction in a nongraded team¬ 
teaching organization. 
k. Questionnaires, along with letters of explanation were 
mailed to forty teachers. 
5. Questionnaires were explained, and administered per¬ 
sonally by the researcher in the homes of the forty 
parents. 
6. These data were collected and examined. 
7. The data from emulative records, test scores, and 
informal check lists, which were executed by the re¬ 
searcher, were compared with the expected outcomes of 
teachers and parents, as indicated in their responses. 
8. The findings, conclusions, implications, and re¬ 
commendations are being presented in the finished 
thesis. 
"Hpaul A. Witty, Alma M. Freeland and Edith H. Grotberg, The 
Teaching of Reading, (Boston: D. C. Heath and Company, 1966), pp. 
37-5^. 
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Survey of Related Literature 
The related literature pertinent to this area of research can he 
organized and categorized as follows: 
1. Educators' reactions to innovations - nongraded team- 
teaching organization. 
2. Why nongraded plans were feegun. 
3. The -universal recognition of the importance of reading. 
4. Some advantages and successes of nongraded programs. 
5. Team-teaching, its advantages, and the individual in 
this organization. 
6. Studies related to parents' and teachers' opinions of 
educational practices. 
There are many innovations in education today. This study is 
concerned with two major educational changes that have been introduced, 
namely, team-teaching, and nongradedness. All educators are not in 
agreement with the appropriate placement program, as the nongraded school 
is sometimes called. Neither do all approve of the team approach to 
teaching. In a study by Goodlad and Anderson, return of questionnaire 
data indicated favorable feelings on the part of eighty-three to ninety- 
1 
six per cent of the parents. In a survey conducted by Goodlad and 
Anderson in 1960, there were indications that grade levels had been 
removed from between two or more grades in about 550 school. However, 
subsequent correspondence revealed that a good many communities had been 
missed. Furthermore, since 1960 several large cities and many smaller 
school districts have introduced nongraded plans. Consequently, it is 
^Robert H. Anderson and John I. Goodlad, "Self-Appraisal in Non¬ 
graded Schools : A Survey of Findings and Perceptions," The Elementary 
School Journal, LXII (February, 1962), 261-269. 
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virtually impossible to make a close estimate of the number of non- 
1 
graded schools now in existence. Goodlad and Anderson also found 
information that seems pertinent. They found that nongraded plans were 
begun as follows: 
1. Forty-five per cent hoped for individual differences to 
be met. 
2. Thirty-five per cent reacted against the lock step of 
grading. 
3. Twenty per cent was primarily concerned with "enriching 
children's curriculum experiences". 
Nongradedness was introduced and sometimes became a graded plan 
under a new name. Half of the efforts were in the field of reading, 
as one might expect, since reading accomplishment is recognized almost 
universally as of prime importance, especially during the early years 
of schooling. 
In the first three grades learning to read is perhaps the major 
occupation of the pupil. Commencing in about grade four, reading become s 
a tool for learning. Consequently, pupils who have not sufficiently 
mastered reading skills have over-increasing difficulty with textbooks 
2 
in different subject areas. 
Reading is clearly a process vital to all learning, and is the 
3 
heart of the language arts program. The emphasis placed upon learning 
’'"John Goodlad and Robert Anderson, "Educational Practices in Non¬ 
graded Schools: A Survey of Perceptions," The Elementary School Journal, 
XII (October, 1962), 33-40 
^James Byrant Conant, Slums and Su burbs, (New York: McGraw-Hill 
Book Company, Inc., 1961), p. 57. 
3 
Dr. Donald Car line, "The Functions of a Newly Appointed Supervisor 
of Reading," The Reading Teacher, XVI (September, 1962), 45. 
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to read in the primary grades and the recognition of the importance 
of reading as a learning tool in all academic areas led to further 
consensus that failure to learn to read could validly he considered a 
1 
symtom of emotional and social maladjustment. 
In the graded school, the eager student pressed against the system, 
has found himself stifled by the requirements of his grade. Soon he 
regulates his thrust to suit the system, which often results in 
boredom for the swift, bewilderment for the slow, and a general 
surrender of intellectual aspirations to what teachers want. 
The nongraded organization is a natural outcome of a philosophy 
of education that implies respect for each individual. 
Every child is considered unique, with God-given potentialities 
2 
to be studied and cultivated through education. 
In the multiphased school in Melbourne, Florida, courses have 
been reorganized into a system of phases that reflect the student's 
ability to grasp the subject and his willingness to throw his weight 
into the task. The Melbourne School incorporated the major curriculum 
efforts of the last decade, to fit the needs of its students. Frank 
Brown states that the graded school was developed in 1937 as a solution 
to the grouping problem of the 16th century and he says that it has 
cursed education ever since. He further states that appropriate place¬ 
ment is more than a way of grouping, but that the program schedules 
^ James Jan-Tausch, "The Team Approach to Inservice Education," 
The Reading Teacher, XIX (March, 1966), 418-423. 
2 
Sister Mary Alice, R. S. M., "Administration of the Nongraded," 
The Elementary School Journal, LXI (December, 1960), 148-152. 
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learning at the individual students’ level of understanding. Frank 
Brown further believes that reading is the most important subject in the 
curriculum, and a student’s needs in this area must receive special 
attention. He advocates dry and wet carrels for individual learning 
1 
situations. 
There are several schools to which one can refer that have done 
as follows: 
1. Organized a provocative nongraded reading program 
originated in Joplin, Missouri 
2. Organized in the Philadelphia Public Schools in a 
continuous progress program 
3. Organized nongraded primary in Chicago, called the 
Chicago Continuous Development Program, and it is 
located in the deep slums at Nikola 
4. Organized the Lincoln Sudbury Nongraded Primary, in 
a high socio-economic area 
The following tests were used: 
Tests accompanying reading series 
California Achievement 
Metropolitan Reading Readiness 
Stanford Achievement 
Metropolitan Achievement 
Gates Primary Reading 
Gates Reading Readiness 
California Reading Readiness 
Harrison Readiness 
Iowa Every-Pupil 
Lee Clark Reading Readiness 
The United States Office of Education reports that 20 per cent of 
2 
all primary schools have some involvement in nongradedness. 
^Frank B. Brown, The Appropriate Placement School: A Sophistocated 





In order to introduce the materials presented in the publication 
by Goodlad and Anderson, the relation of the cruel robber in Greek 
Mythology called, "Procrustes", -who treated travelers -who sought his home 
for shelter thusly: Pirst, they were tied onto an iron bedstead. If the 
traveler was shorter than the bed, he would stretch the traveler until 
he was the same length as the bed. If he was longer his limbs were 
chopped off to make him fit. Goodlad likened some educators to Procrustes 
in setting standards for the pupil to make the effort to learn to read. 
Overtly he may go through the motion, but if he lacks any possible oppor- 
1 
tunity for success motivation is extremely important. 
The writer would devote some of the related literature to the team¬ 
teaching approach to teaching reading. The main value of the attempts 
which have made thus far, undoubtly, lies in the staff growth which 
2 
has occurred as a result of the experimentation. 
More than 100 communities in twenty-four states are quietly 
experimenting with this new educational technique at the elementary, 
junior and senior high school levels. By 1970, some authorities predict, 
one fourth of all American primary and secondary schools will have switched 
to it. Though it is still experimental experience to date suggests that 
it is better for students, better for teachers. Team-teaching seems 
to be one of the most important innovational steps in American 
‘'"Robert H. Anderson and John I. Goodlad, The Mongraded Elemen¬ 
tary School, (ïïew York: Harcourt, Brace and World, Inc., 19^3)> 
pp. 3-6. 
Ralph E. Schrock and Milton Grossman, "Pilot Study: Motivation 
in Reading," The Reading Teacher, XV (November, 1961), 119-121. 
21 
education, "says, Dr. Judson T. Shaplin, director of the Graduate Institute 
of Education at St. Louis’ Washington University. Dr. Goodlad, director 
of the University Elementary School at the University of California, in 
Los Angeles, answered the question of "What is team-teaching?", thusly, 
team-teaching is a new way of organizing the staff, curriculum and space. 
For example, instead of putting each of 12 teachers in charge of from 
25 to 35 students, we could regroup the 12 teachers into three teams. 
Each team pools its talents and may take responsibility for as many as 
150 to 200 students. The teachers work together to plan curriculum and 
lessons, and to evaluate student performance, but they usually divide 
responsibility for classroom instruction. Each teacher specializes 
in the subject or skill in which he is best qualified. The result: 
students get good instructions in all areas. Educators started to 
explore team-teaching in 1957 at the Franklin School in Lexington, Mas¬ 
sachusetts whose instructional staff is divided into three teams. 
Each team is headed by an experienced educator, gifted in leadership, 
then there are senior teachers, regular teachers, and clerical aides. 
Dr. Phillip Lambert, chairman of the department of educational 
psychology and director of experimental education at the University 
of Wisconsin, says: "most children are enthusiastic about team¬ 
teaching and adjust quickly to several teachers, make more friends 
and join in more activities and most interesting, find that school 
is very rewarding." Psychologists, educators, reading specialists 
and others have been investigating reading success and failure for 
more than a quarter of a century. Chronister, found that personality 
22 
factors have positive, hut slight relationship to reading comprehen- 
1 
sion. 
Reading programs today are usually geared to the following: 
basic readers, supplementary books, emphasizing vocabulary and difficulty 
levels of the readers. Workbooks, which are closely correlated to the 
readers are used, and additional materials, such as controlled readers, 
2 
charts, film, filmstrips, and other suggested lessons. 
Teachers and administrators are learning to view each child in 
terms of his individual potential rate of growth. They must identify 
or create materials that are adapted to a more individualized instruc- 
3 
tional program. 
During the past several years as a result of numerous studies 
on child growth and development, there has been a shift in emphasis from 
"how to bring the child up to grade standards", to "in what ways 
reading can help to develop the child". It is with this problem that 
4 
the educator is concerned today. 
In face of the inevitable shift in educational practices, the 
attention of many has been focused upon the opinions and reactions of 
■'"Glenn M. Chronister, "Personality and Reading Achievement, " 
The Elementary School Journal, EXV (February, 1964), 253-254. 
o 
Sam Duker and Thomas lally, The Truth About Your Child1s Reading, 
(New York: Crown Publishers, Inc., 1956), pp. 99-113• 
Robert F. Carbone, "A Comparison of Graded and Nongraded Elementary 
Schools," The Elementary School Journal, EX (November, 1961), 82-88. 
^Kathleen B. Hester, Teaching Every Child to Read, (New York: 
Harper and Brothers Publishers, 1955)> pp. 281-294. 
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parents and teachers. The writer, in this study has concern for same, 
and finds unpublished literature that is pertinent. 
Helen Post Caruthers * concern about teachers1 opinions about 
listening as compared with research findings and professional opinions 
seems pertinent generally, but more specifically the instruments that 
she designed to secure the necessary data. The questionnaire was 
validated, for it dealt with the major areas of the study. The 
operational steps were assembled into appropriate tables as a basis for 
1 
analysis and interpretation. 
Most pertinent among the unpublished literature is a study conducted 
by, Mary A. Jaudon Bowden, concerning teachers’ opinions and attitudes 
toward nongraded procedures and practices in the elementary school. 
The instruments used in this descriptive-survey were questionnaires, 
official records and interviews. Bowdens1 conclusions related the 
following: 
1. Teachers are of the opinion that the nongraded plan is 
the most effective. 
2. Teachers are of the opinion that the teacher plays the 
key role in a nongraded organization. 
3. Administrators play a less important role. 
4. Parents should share responsibility and planning. 
^Helen Post Caruthers, "Elementary School Teachers * Opinions 
About Listening Compared With Research Findings and Professional 
Opinions", Atlanta, Georgia: (unpublished Master’s thesis, School of 
Education, Atlanta University, 1961), p. l4 
2k 
5• Nongraded schools are better for all elementary 1 
pupils who are not of the same caliber and capacity. 
Another interesting study conducted by Mary Louise Durgan Johnson, 
secured opinions of parents and teachers concerning student teachers, 
2 
and the responses were presented and interpreted separately. Seeking 
to find differences between the graded and nongraded school organization, 
Carbone revealed in effect that the curriculum and practices of instruc¬ 
tion in the nongraded schools in his study were imperfectly related 
to the theoretical ideal of nongraded practice. In other words, many 
teachers in the nominally nongraded schools were continuing to use 
"graded" practices and to pursue "graded" goals. Quite likely, the 
3 
reverse is true of many teachers in graded classes. 
Summary of Literature 
The related literature provided fundamental information upon which 
to rely for the study presented herein. 
1. There are many innovations in education today, among 
which are nongradedness and team-teaching in the area of 
reading. 
2. Large cities and small school districts have introduced 
Mary A. Jaudon Bowden, "A Study Concerning Teachers' Opinions 
and Attitudes Toward Nongraded Procedures, and Practices in Elementary 
School" (unpublished Master's thesis, School of Education, Atlanta 
University, 1962), p. 9 
Mary Louise Durgan Johnson, "An Analysis of the opinions and 
or Responses to Questions of Certified Supervising Teachers Regarding The 
Student Teaching Program in Selected Atlanta Elementary Schools" Atlanta, 
Georgia: (unpublished Master's thesis, School of Education, Atlanta 
University, 1965) p. 28 
^Robert F. Carbone, "Achievement, Mental Health, and Instruction 
in Graded and Nongraded Elementary Schools", (unpublished Ph. D. 
dissertation, Department of Education, University of Chicago, 1961) pp. 82- 
88 
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nongradedness in order to meet individual differences 
and to react against the lock step of grading and 
enriching children’s curriculum experiences. 
3. In the first three grades learning to read is perhaps 
the major occupation of the pupil. Commencing in 
about grade four, reading becomes a tool. Pupils -who 
have not mastered it have difficulty. 
k. In the graded school the eager pupil is often stifled 
by the requirements of the grade, and in the nongraded 
plan each pupil is considered unique in his learning 
pattern. 
5. Nongraded reading programs were organized in Joplin, 
Philadelphia, Chicago, some in the slums and some in 
high socio-economic areas. 
6. Readiness, achievement, accompanying reading series, 
and reading tests were used in order to properly place 
pupils. 
7. The main value of team-teaching is staff growth, and 
some have predicted that by 1970, one fourth of all 
American primary and secondary schools will have 
switched to it. 
8. Each team pools its talents and may take respon¬ 
sibility for as many as 150-200 students. 
9. Most children are enthusiastic about team-teaching 
and adjust quickly to several teachers. 
10. Recent studies have been conducted which were concerned 
about teachers’ opinions, parents’ opionions and attitudes 
toward nongraded organization, indicating the instruments 
that were used, and their treatment and interpretation 
of data. 
This survey of literature amply supported the ideas proposed in this 
study. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introductory Statement 
This chapter presents and interprets the data secured from parents, 
teachers, and pupils' records at the John Carey Elementary School in 
Atlanta, Georgia. In order to achieve comparisons of teachers* and 
parents ’ opinions and reactions as differentiated from actual measures 
of the reading status of pupils in graded and nongraded schools, 
respectively, the purposes embodied the following objectives: 
1. To relate parents’ and teachers’ reactions to a 
nongraded organization, utilizing the team-teaching 
approach, and the regular conventional classrooms. 
2. To determine the extent to which teachers * opinions 
agree or disagree with levels of tested reading 
achievement of the two groups of pupils after five 
months of training under the two types of school 
organization. 
3. To determine the extent to which teachers’ and parents’ 
estimates agree or disagree with pupils’ opinions of 
the independent reading of books and periodicals by 
the two groups. 
4. To ascertain the degree of accuracy with which teachers 
are able to predict general levels of test performances 
of the two groups in areas of word recognition, com¬ 
prehension, and vocabulary development. 
5. To determine the extent to which teachers’ opinions 
agree or disagree with pupils’ estimates of per¬ 
formance in work study skills. 
6. To determine the extent to which teachers’ and 
parents' estimates of the pupils’ levels of reading in¬ 
terests and appreciations are in agreement with 
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inventories administered in the two groups. 
7. To draw any implications which may contribute to the 
effectiveness of reading in both groups involved in 
this study and in similar situations. 
Distribution and Return of Questionnaires 
After the opinionnaires were mailed to the teachers, and personally 
administered to the parents, it was possible to secure the opinions 
of eighty adult subjects, forty of -whom were teachers and forty of whom 
were parents of third grade pupils -whose reading instruction will be 
nongraded utilizing the team approach. The inventories of reading 
interests and appreciation were administered to eighty pupils. 
The data from the parents' and teachers * responses are presented 
and interpreted separately. The pupils’ responses concerning reading 
interests and appreciations were compared with the estimates of their 
parents and teachers. 
Appraisal of Pupils* Possible Development and of 
Methods and Procedures Under the Nongraded 
and Team-Teaching Plan 
Parents' responses regarding the changes.--As shown in Table 1, 
87.5 per cent of the parents were of the opinion that their children 
would be definitely educationally advantaged in the area of reading in 
a nongraded school, utilizing the team-teaching approach. Forty-two 
and five tenthsper cent had been satisfied -with the progress that their 
children had been making in reading, and 55 Per cent were unquestionably 
dissatisfied with the progress that their children had made in reading. 
One person was undecided as to an opinion concerning the child's reading 
achievement. Among the 40 parents whose opinions were obtained 82.5 per 
cent felt that their childrens' enthusiasm for reading would be increased 
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in a nongraded team organization. There were 82.5 per cent "who felt 
that their children could receive more individual attention in a non¬ 
graded team plan, and of the forty parents 82.5 per cent felt that it 
was important for their children to receive personal attention in reading 
instruction. There were 15 per cent who felt that their children would 
enjoy a- nongraded school plan; 10 per cent were undecided; and 5 per 
cent did not think that their children would enjoy a nongraded school 
organization. Of the 40 parents’ responses, there were 87.5 per cent 
who were of the opinion that team-teaching would be more effective than 
one teacher, 5 per cent did not, and 7*5 per cent were undecided. There 
was 50 per cent of the parents who felt that in regular and nongraded 
classes their children would successfully find personal value in 
reading; 12.5 per cent felt that their children would not find any 
personal value in reading, and of that 50 per cent, 45 per cent felt 
that their children read well as a leisure activity in the regular 
classes, which was 7-5 per cent less than the estimates of the nongraded 
team organization. 
Teachers’ responses regarding the changes.--It was significant that 
27-5 per cent were first year teachers, 27*5 per cent had teaching ex¬ 
perience of 2 to 4 years, and 45 per cent had experienced 5 or more 
years of teaching. The levels of teaching experience are depicted on 
Table 1. 
Table 1 shows that two of the forty teachers teach on the kinder¬ 
garten level. Nineteen, which is 47-5 per cent teach on the primary level; 
grades one through three, and 15 of the teachers have had experience in 
the intermediate and upper elementary levels. Ten per cent more of the 
teachers have had experience on the primary level than on the upper 
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level. Two of the teachers, or 5 Per cent of the forty teachers had 
experienced teaching pre-school aged pupils. 
TABLE 1 
LEVELS OF TEACHING EXPERIENCE OF TEACHERS WHOSE OPINIONS WERE 
USED IN THIS STUDY 
Grade Level Number Percent 
Kindergarten 2 5 
Grades 1-3 20 50 
Grades 4-7 18 45 
The opinions of these 40 teachers were obtained. Of these forty 
teachers 92*5 per cent of their responses indicated that they were of 
the opinion that there was merit in the nongraded team approach to the 
teaching of reading, as indicated on Table 2. There were 60 per cent 
of the teachers who emphatically agreed in response to the great possi¬ 
bility of pupils’ being able to progress more to capacity in the non¬ 
graded team-teaching organization than in the regular classroom in 
reading instruction. With respect to merit of the plan there were 
approximately 39-5 per cent who felt that there were "moderate" possi¬ 
bilities, 7-5 per cent felt that it -was poor merit in nongraded team 
organization as compared to reading instruction in the regular classroom. 
The teachers’ responses further showed that 77 per cent felt that team¬ 
teaching was a learning situation for pupils and teachers alike, and 
that it was a vehicle that enabled teachers to learn from each other. 
There were 72.5 per cent that felt that there was opportunity for 
TABLE 2 
NUMBERS AND PERCENTAGES OF PARENTS* AND TEACHERS’ RESPONSES REGARDING 
THE PUPILS ’ POSSIBILE DEVELOPMENT AND THE RELATIVE EFFECTIVE¬ 
NESS OF THE NONGRADED, TEAM-TEACHING PLANS 
Parents 
Appraisal Item Number Percent 
Belief in the educational advantage 
of the pl  35 87*5 
Disbelief in the advantage of the 
pl n 2 5 
Satisfaction with pupils' progress 17 42.5 
Dissatisfaction with pupils’ 
progress 22 55 
Undecided as to pupils’ progress 1 2.5 
Observation of enthusiasm under 
the newer plan 33 82.5 
No evidence of enthusiasm 4 10 
Recognition of increase in individual 
attention to pupils 33 82.5 
No evidence of individual attention 6 15 
Belief in the advantage of several 
teachers 35 87.5 
Disbelief in the advantage of 
several teachers 2 5 
Undecided as to the advantage of 
several teachers 3 7-5 
Observation of success in adjustment 
to a different schedule in the 
new plan 33 82.5 
No evidence of success 3 7-5 
Undecided about adjusting 4 10 
3.1 
TABLE 2- -Continued 
Teachers 
Appraisal Item Number Percent 
Possibilities of teachers’ learning 
more under the pl n 37 92.5 
Lack of belief in its merit 3 7*5 
Strong belief in the merit of 
the plan 2k 60 
Moderate belief in the merit of 
the plan 13 32.5 
Poor merit of the plan 3 7*5 
Possibilities for flexible 
grouping 29 72*5 
No such possibilities 1 2.1 
Belief in the advantage of instructing 
large groups of pupils 3^- 85 
Disbelief in advantage of instructing 
large groups of pupils 6 15 
Recognition of team teaching as a 
vehicle for learning for teachers 
in the new plan 31 77*5 
"Moderate" evidence of learning 
opportunity 8 20 
"Poor" evidence of learning 1 2.5 
Observation of reading instruction 
lending itself toward the new plan 23 57-5 
Observation of reading instruction 
lending itself "moderately" in the 
new pl  15 37.5 
Lending itself "poorly" 2 5 
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flexible arrangement of grouping, and 57*5 per cent were extremely- 
interested in the regular classroom. There were 75*5 per cent of the 
teachers -who had become interested in nongradedness and team-teaching 
most recently. 
Intelligence Levels of Pupils Whose Reading Scores 
and Other Data Were Used in This Study 
Table 3 presents information regarding the intelligence quo¬ 
tients of the two groups of pupils used in this study. It was the 
opinion of this writer that in order for such a study to be of signifi¬ 
cance, one would need to be relatively sure that the population could 
profit from the type of instruction and grouping provided through the 
nongraded team-teaching plan. The specific test used was the California 
Mental Maturity short-form 1H. 
Intelligence levels of pupils taught under the new plan.— As shown 
in Table 3; the range of intelligence quotients was from 50 to 119* 
The mean IQ -was 84.6, with a standard deviation of 43-7. Upon further 
inspection of the distribution it was clear that 5 per cent of the 
distribution fell within the mean class interval and 45 and 50 per 
cent above and below the mean, respectively. From this observation 
the writer concluded that the group was positively skewed in distribu¬ 
tion and that the mean intelligence rating was low. 
Intelligence levels pupils in regular classes.—As shown in Table 
3, the range of intelligence quotients was from 53 to 124. The mean 
IQ was 92.25, with a standard deviation of 17.85. Upon further inspec¬ 
tion of the distribution it was clear that 15 per cent of the 
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TABLE 3 
NONGRADED TEAMS* DISTRIBUTION OF CALIFORNIA 
MENTAL MATURITY SCORES 





99- 95 2 
94- 90 7 
89-85 2 
84- 80 4 
79- 75 4 
74- 70 5 
69- 65 3 
64- 60 1 
59- 55 2 
54- 50 1 
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distribution fell within the mean class interval and 50 and 35 Per 
cent above and below the mean, respectively. From this general 
observation the writer concluded that the group negatively skewed in 
distribution and that the mean intelligence rating was average. 
TABLE 3 
REGULAR CLASSES * DISTRIBUTION OF CALIFORNIA 
MENTAL MATURITY SCORES 






99- 95 1 
94- 90 6 
89- 85 3 
84- 80 1 
79- 75 3 
74- 70 2 
69- 65 1 
64- 60 3 
59- 55 0 
54- 50 1 
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Tested Reading Levels of the Two Groups of Pupils 
The eighty pupils whose ages were 8-9 years were selected at 
random; forty were receiving instructions in a nongraded team-teaching 
organization, and forty were not under such a plan. The data presented 
in Table 4 provide this information. 
TABLE 4 
READING LEVELS OF THE REGULAR AND NONGRADED TEAM PUPILS AS THEIR 







Pre Primer & Primer 10 25 1 2.5 
Pre Primer, Primer & 1 1 2.5 
Primer 8 20 3 7-5 
Primer & 1 — — 1 2.5 
Primer & 3 3 7-5 — — 
1 7 17.5 9 22.5 
1 & 2 — — 5 12.5 
1 & 3 1 2.5 0 2.5 
2 — — 12 30 
2 & 3 — — 6 15 
3 11 27.5 2 5 
Both groups used the Houghton Mifflin Reading Series as a basal text, 
and accompanying Basic Tests results provided the most accurate and 
systematic record of the pupils1 achievement in the areas of word recog¬ 
nition, vocabulary development, comprehension abilities, and these 
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were used in this study. In Table 4 the reading levels of the pupils in 
the regular and nongraded teams are recorded. 
Discussion of the reading levels of the pupils under the non- 
graded, team approach.--According to the test results of the pupils on 
the nongraded teams the ranges of reading levels were from Pre Primer to 
Third Grade. Twenty-seven and five tenth per cent of the forty pupils 
were reading on Third Grade level, one pupil was reading on the First and 
Third level, seven were reading on the First Grade level, that was 17-5 
per cent of the pupils. There were three reading on the Primer and Third 
level, eight were reading on the Primer level, which was 20 per cent, 
and ten were reading on the Pre Primer, and Primer levels, which was 
25 per cent of the pupils. Most of the pupils were reading on the two 
peaks, namely; the highest and lowest. Since these pupils have been 
in school for at least three years it seemed that approximately 62.5 
per cent of the pupils were disabled readers, and only 27.5 per cent 
were able readers. 
Discussion of the reading levels of pupils in regular classes.— 
On the regular classrooms pupils test results it was found that two 
of the pupils were reading on the Third Grade level, which was 5 per 
cent. There were 6 or 15 per cent, reading on the Second and Third 
Grade levels; twelve, or 30 per cent were reading on the Second Grade 
level, which was the greatest per cent of pupils reading on any given 
level. Now, the next largest number of pupils were reading on the 
First Grade level, which was ^ or 22.5 per cent. There was one reading 
on the Primer and First Grade, three were reading on the Primer 
level, one on Pre Primer, Primer and First, and one on Pre Primer 
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and Primer. In the primary grades when a pupil is reading from one- 
half to three fourths of a grade difference it is taken to be enough 
1 
to classify the child as a disabled reader. 
Among these forty pupils, there are approximately 15, or 35 
per cent -whose residing status would be classified as disabled. The 
remaining 25, which is 62.5 per cent were probably able readers. 
Teachers* Opinions of Pupils Performance 
in Reading Skills 
The teachers’ estimates of what performances they believed that 
the pupils would exhibit under the two plans of instruction are pre¬ 
sented in Table 5 • The ratings are made in terms of "excellent, " 
"good," "fair," "poor," and "not at all". 
TABLE 5 
NUMBERS AND PERCENTAGES OF TEACHERS* OPINIONS OF FUPIIS * PERFORMANCES 











Not at all 
No. °Io 
Word re¬ 
cognition 37 15 109 45 72 30 20 8 2 .8 
Compre¬ 
hension 4o 11 158 44 119 33 43 12 0 0 
Vocabu¬ 
lary 39 lh 142 51 84 30 13 5 2 .7 
Work Study 
Skills 21 13 73 46 48 30 15 9 3 1.8 
"^Guy L. Bond and Miles A. Tinker, Reading Difficulties Their 
Diagnosis and Correction (New York, N. Y: Appleton-Century Crofts, 
Inc?; Ï957ÏÏ p7 75  
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Teachers1 opinionsregarding reading skills of nongraded teams.-- 
As is shown on Table 5, teachers estimated that 109, or 45 per cent of 
the pupils' performances would be "good", which was the largest per¬ 
centage on any given rating for this skill, however, they felt that 37, 
or 15 per cent of the performances would he "excellent", 20 per cent 
"fair" and the remaining 16 per cent "poor", or "not at all". In 
comprehension 158, or 44 per cent "good" was estimated, again good 
performances outnumbered the others, with "fair" being the next highest, 
having 119, or 33 per cent. For the vocabulary it was estimated that 
142, or 51 per cent of performances would be "good", having 39, or 
14 per cent "excellent", and only 15 or 6 per cent "poor" and "not at 
all". For the work study skills it was estimated that 13 per cent 
would rate "excellent", 70, or 36 per cent "good"; 48, or 30 per cent 
"fair"; 15, or 9 per cent "poor" and the largest percentage of "not 
at all" among the reading skills 3, or 1.8 per cent of the pupils 
would not perform on work study skills. 
Teachers1 opinions regarding reading skills of pupils in regular 
classes.--As shown on Table 5, the teachers estimated that for the 
regular classes in word recognition 29 responses or 12 per cent of the 
pupils would perform "excellent; 97, or 40 per cent would be good, which 
is 28 per cent more than those whose rating would be excellent. Seventy- 
four or 31 per cent "fair", and 40 or 2b per cent "poor" and "not at 
all". The comprehension skills estimated was 9, or 3 per cent "excellent", 
121, or 34 per cent, "good", 175, or 48 per cent "fair". Fourteen per 
cent more were expected to perform "fair" than "good". They felt that 
vocabulary performances would be rated 18, or 6 per cent "excellent", 
39 
128, or 46 per cent "good", ■which was the highest percentage for 
this skill. For work study skills the greatest percentage was 
estimated for a "fair" performance, with 63, or 39 per cent "good". 
The "not at all" was rated 3 per cent at the lowest rating and 
"excellent" rated 4 per cent at the top rating. 
TABLE 6 
NUMBERS AND PERCENTAGES OF TEACHERS1 OPINIONS OF PUPIIB1 PERFORMANCES 
IN READING SEULES IN THE REGULAR CLASSES 
Reading 
Skills 
Excellent Good Fair 















cognition 29 12 97 4o 74 31 38 16 2 .8 
Compre¬ 
hension 9 3 121 34 175 48 54 15 1 • 3 
Vocab¬ 
ulary 18 6 128 46 106 38 22 8 6 2 
Work 
Study 
Skills 7 4 63 39 65 4l 21 13 4 3 
Example of Recorded Test Results 
Test results recorded in raw scores.--There were 3 sets of read¬ 
ing tests results recorded during the school year 1966-67. The 
results were recorded in raw scores, as is shown in Table 7* All of 
the indications of pupils1 advances, declines and constancies have 
utilized the raw scores and treated them in terms of numbers and 
percentages under the desired heading. 
40 
TABLE 7 
AIT EXAMPLE OF RECORDED RAW SCORES OF READING TESTS THAT 
ARE OF CONCERN IN THIS STUDY 
Word 
Recognition Comprehension Composite 
Possible Score 15 17 67 
Earned Score 
Percentile 
Word Recognition as Developed by the Pupils and Rated By the 
Teachers 
Table 8 represents general data pertinent to word recognition. 
There it may be noted that -when the second set of test scores was com¬ 
pared with the initial scores, and since the scores were recorded raw 
they will be shown on the table in terms of the advances that the 
pupils made, the declines, and the numbers of pupils whose reading 
performances remained the same. These reading performances are being 
treated as numbers and percentages. 
TABLE 8 
NUMBERS AND PERCENTAGES OF PUPIIfi * PROGRESSIONS, RETROGRESSIONS AND 










 Î  
3 7-5 1 6 2 5 1 6 
1 2.5 2 13 1 2.5 2 13 
1 2.5 7 46 
Discussion of initial and second tested work recognition of the non- 
graded team group.—Table 8 presents data fundamental to a discussion of 
the performances of nongraded team group. When the second set of 
scores was compared with the initial scores, there were some that advanced, 
some that declined, and some remained constant. Since the scores were 
recorded raw, the differences in earned scores made on the initial tests 
and the second test were found, and these differences in performances 
have been treated as numbers and percentages. On Table 8, it is evident 
that 3 pupils progressed 1 earned score, or made 6 per cent more correct 
responses than on the initial test, and 1 pupil progressed 2 earned 
scores, or made 13 per cent more correct responses than was made on the 
initial test. There were two pupils who retrogressed 1 earned score, 
or made 6 per cent less correct responses, 1 pupil retrogressed 2 
earned scores, or made 13 per cent less correct responses, and 1 
pupil progressed 7 earned scores or made 46 per cent less correct 
responses. Thirty-two or 80 per cent of the pupils' scores remained 
on the same level in word recognition. There were 3 advances and 10 
declines, therefore, there were 7 more declines than advances in the 
nongraded teams plan in word recognition. 
Discussion of initial and second tested word recognition of the 
group taught in regular classes.--Table 9 presents data fundamental to 
a discussion of the performances of the regular classroom group. When 
the second set of scores was compared with the initial scores, there were 
some that advanced, some that declined and some remained constant. Since 
the scores were recorded raw, the differences in earned scores made on 
the initial tests and the second test were found and these differences 
in performances have been treated as numbers and percentages. On 
IABLE 9 
NUMBERS AND PERCENTAGES OF PUPIIS 1 PROGRESSIONS, RETROGRESSIONS AND 











3 7-5 1 6 4 10 1 6 21 52.5 
2 5 2 13 4 10 2 13 
1 2.5 4 26 1 2.5 6 40 
2 5 7 46 
1 2.5 9 60 
Table 9 it is evident that 3 pupils progressed 1 earned score, or made 
6 per cent more correct responses on the second test than was made on 
the first. Two pupils progressed 2 earned scores, or made 13 per cent 
more correct responses and one person progressed 4 earned scores, or 
made 26 per cent more earned responses on the second test than on the 
initial. Four pupils retrogressed 1 earned score, or made 6 per cent 
less correct responses than was made on the initial test; 4 retro¬ 
gressed 2 earned scores or made 13 per cent less correct responses; 
1 pupil retrogressed 6 earned scores, or made 40 per cent less correct 
responses; 2 pupiDs retrogressed 7 earned scores, or made 46 per cent 
less correct responses; 1 pupil retrogressed 9 earned scores, or made 
60 per cent less correct responses than was made on the initial test. 
There were 21 pupils, or 52-5 whose earned score remained the same 
and of that number, only 15 per cent made less than the maximum score. 
As Table 9 shows the regular classroom pupils experienced 7 advances 
and 25 declines, therefore there were 18 more declines than advances. 
TABLE 10 
NUMBER AND PERCENTAGES OF PUPILS * PROGRESSIONS, RETROGRESSIONS AND 





Pupils Retrogressions Pupils 
No. i No. 1o No. 
Constancies 
1o 
1 2.5 1 6 9 22.5 l 6 26 65 
2 5 2 13 1 2.5 2 13 
1 2.5 3 20 
Discussion of second and final tested word recognition of the 
nongraded team group.—Table 10 presents data fundamental to a discus¬ 
sion of the performances of the nongraded team group. There is 
evidence that 1 pupil progressed 1 earned score, or made 6 per cent 
more correct responses, 2 pupils progressed 2 earned scores, or 
made 13 per cent more correct responses, and 1 pupil advanced 3 earned 
scores, or made 20 per cent more correct responses than were made in 
the second test. There were 9 pupils who retrogressed 1 earned score, 
or made 6 less correct responses, and 1 pupil who retrogressed 2 earned 
scores or made 13 per cent correct responses. Twenty-six, or 65 per 
cent of the pupils’ scores remained constant. As is shown, there were 
six advances and 3 declines, therefore, the advances outnumbered the 
declines by 3 lu the nongraded teams. 
Discussion of second and final tested word recognition of the 
regular classrooms group.—Table 11 presents data fundamental to a 
discussion of the performances of the regular classroom group. There it 
is evident that 2 pupils progressed 1 earned score, or made 6 more 
correct responses than in the second test. Two pupils progressed 2 
earned scores, or made 13 per cent more correct responses. There were 
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TABUS 11 
NUMBERS AND PERCENTAGES OF PUPILS* PROGRESSIONS RETROGRESSIONS AND 
CONSTANCIES IN WORD RECOGNITION IN REGULAR CLASSES 
Pupils Progressions Pupils Retrogressions Pupils Constancies 
No. Percent No. Percent No. Percent No. Percent No. Percent 
2 5 1 6 6 15 1 6 27 67.5 
2 5 2 13 3 7-5 2 13 
6 pupils who retrogressed 1 earned score, or made 13 per cent less 
correct responses; three pupils retrogressed 2 earned scores, or made 13 
per cent less correct responses. Twenty-seven, or 67-5 per cent of 
pupils scores remained constant. The number of progressions and retro¬ 
gressions are three. 
The results of the final reading test of word recognition as was 
recorded in the permanent record folders of the pupils at the John Carey 
Elementary School furnished the results as indicated in the table. 
There is shown in Table 11 the results of a comparison of raw scores 
recorded for the second and final tests, relating the advances, declines 
and those remaining constant. 
The final test results of the word recognition section for both 
the regular and the nongraded teams progressed at the same rate, for there 
was 10 per cent who advanced, but there was 2.5 per cent more regressions 
in the achievement of pupils in the nongraded teams than there was of 
pupils in the regular classrooms, the constancy of the regular classrooms 
was 2.5 per cent more than in the nongraded teams. 
The extent to which teachers* ratings agreed with tested performances 
in word recognition*-The teachers estimated that 7*5 Per cent more of the 
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pupils would receive "excellent" scores in the nongraded teams than in the 
regular classrooms, and that 12.5 per cent more pupils would experience 
"good" scores in the nongraded teams. There was a high rating of 
"fair" for performances in hoth programs. It -was estimated that in the 
regular classroom 20 per cent of the pupils per forme more poorly than 
in the nongraded team-teaching plan. 
The reading test scores revealed that there was 5 per cent more 
pupils in regular classrooms who improved in word recognition skills, than 
there was in the nongraded team organization. There was 20 per cent more 
decline in word recognition in the regular classes than there was in the 
teams, and 27*5 per cent more pupils remained on the level of achievement 
in the nongraded teams than in the regular classrooms. 
It may be significant to indicate that of the pupils whose word 
recognition achievement remained steady, only 15 per cent in the regular 
classes made a score less than the maximum score in the word recognition 
section, and only 5 per cent in the nongraded scored less than the maximum 
score. 
Comprehension as Developed by the Pupils and Rated by 
the Teachers 
Tables 12 through 15 provide data basic to the following discussions 
of findings in the respective groups. 
Nongraded, team-teaching group*s achievement in comprehension.-- 
When the second comprehension test scores were compared with the initial 
scores there were some that advanced, some declined and some remained con¬ 
stant. These were treated in terms of numbers and percentages. The nongrad¬ 
ed pupils second test results, as shown on Table 12, indicated that 5 
pupils progressed 1 earned score, or made 6 per cent more correct 
46 
responses, 5 pupils progressed 2 earned scores, or made 13 per cent more 
correct responses; 1 pupil progressed 4 earned scores, or made 26 per 
cent more correct responses. Four other pupils progressed 26 to 33 per 
cent, and 1 pupil advanced 7 earned scores, therein making 46.6 per cent 
more correct responses. The number of retrogressions were varied rang¬ 
ing from 1-7, and from 6-46.6 per cent. The number of pupils involved 
in retrogressions vas 7. There were 18, or 45 per cent of the pupils 
whose comprehension score remained constant. The progressions exceeded 
the retrogressions by 1 earned score or 6 per cent. 
The comprehension abilities as they were recorded for the second 
basic reading tests results are indicated in Tables 12 and 13 in terms 
of improvements, declines and constancies. Again the raw scores were 
compared with those recorded as results of the initial test, and 
treated in the manner previously mentioned. 
Regular class members' achievement in comprehension.—When the 
regular class pupils1 second test results were compared with those of 
the initial test it vas found that there were certain numbers and per¬ 
centages pf progressions, retrogressions, and constancies. Table 13 
indicates the numbers and percentages of regular classroom pupils who 
have advanced, and the number and percentage of the progression; the 
number and percentage of the pupils vho have retrogressed, and the 
number and percentage of the retrogression; the number and percentage of 
constancies. The progressions involved 10 pupils, and they have made 
progressions that ranged from 1-9, or from 6-60 per cent in earned scores 
since the initial test. There were 10 pupils who retrogressed. 1 or 
more made 6 less correct responses, and 1 pupil vhose score declined 
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TABLE 12 
NUMBERS AND PERCENTAGES OF PUPILS PROGRESSIONS, RETROGRESSIONS AND 
CONSTANCIES IN COMPREHENSION IN NONGRADED TEAMS 
Pupils Progressions Pupils Retrogressions Pupils Constancies 
No. Percent No. Percent No. Percent No. Percent No. Percent 
5 12.5 1 6 l 2.5 l 6 
5 12.5 2 13 2 5 2 13 
1 2-5 4 26 
3 7-5 5 33 2 5 3 20 
1 2.5 7 46.6 1 2.5 5 33 
1 2.5 7 46.6 
TABLE 13 
NUMBERS AND PERCENTAGES OF PUPILS* PROGRESSIONS, RETROGRESSIONS AND 
CONSTANCIES IN COMPREHENSION IN REGULAR CLASSES 
Pupils Progressions Pupils Retrogressions Pupils Constancies 
No. Percent No. Percent No. Percent No. Percent No. Percent 
2 5 1 6 10 25 l 6 
3 7-5 2 13 4 10 2 13 
2 5 3 20 3 7.5 3 20 
1 2.5 4 26 2 5 4 26 
1 2-5 6 4o 1 2-5 7 46 
1 2.5 9 60 1 2.5 11 73 
1 2.5 12 80 
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12 earned scores, or made 80 per cent less correct responses. The 
retrogression range is from 1-12, or 6-80 per cent. Eight pupils, or 
20 per cent of the pupils’ remained constant. The retrogression exceeded 
the progression by 25, or it can be said that the retrogression doubled 
the progressions. 
TABLE l4 
NUMBERS AND PERCENTAGES OF PUPILS’ PROGRESSIONS, RETROGRESSIONS AND 
CONSTANCIES IN COMPREHENSION IN NONGRADED TEAMS 
Pupils Progressions Pupils Retrogressions Pupils Constancies 
No. Percent No. Percent No. Percent No. Percent No. Percent 
3 7-5 l 6 5 12.5 l 6 
7 17.5 2 13 l 2.5 2 13 
2 5 3 20 3 7.5 5 33 
3 7-5 4 26 
l 2.5 5 33 
l 2.5 6 4o 
Nongraded, team-teaching group's achievement in Comprehension.— 
Table 14 shows the results of the comparison of the second and final 
sets of test scores. As has been established, since there were raw 
scores recorded they were treated as numbers and percentages, indicating 
the numbers and percentages of pupils who have advanced; number and 
percentage of pupils who have declined or retrogressed, and the number and 
percentage of pupils -whose scores have remained constant. There were 
17 pupils who experienced advances which ranged from 1-6 earned scores, 
or from 6_i+o per cent more correct responses. However, 7 was the 
largest number of pupils who advanced at the same rate. There were 
only 8 retrogressions, and the range was relatively small from 1-5 
earned scores, or 6-33 per cent less correct responses. Fourteen 
pupils scores remained steady in comprehension. The progressions 
exceeded the retrogressions by 2. 
TABLE 15 
NUMBERS AND PERCENTAGES OF PUPILS1 PROGRESSIONS, RETROGRESSIONS AND 









No. Percent No. 
Constancies 
Percent 
6 15 1 6 1 2-5 1 6 16 4o 
6 15 2 13 1 2-5 2 13 
1 2.5 3 20 1 2-5 3 20 
l 2-5 4 26 2 5 4 26 
1 2.5 7 46.6 1 2.5 5 33 
2 5 11 73 1 2.5 7 46.6 
The final reading comprehension test results on the accompanying basic 
series were taken in raw scores, and compared with the second comprehension 
test results. The percentages and numbers of advances, declines and 
constant scores are indicated on Table 15, rather than the raw scores, as 
has been done on the proceeding tables. 
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Regular class members*achievement in comprehensions.--Table 15 
shows the results of the comparison of the second and final sets of 
test scores. Raw test scores had been recorded, and it is mainly for 
that reason that they have been listed in terms of progressions, re¬ 
trogressions, and constancies. The 17 pupils in the regular classes 
who experienced advances ranged 1-11, and in percentages from 6-73* 
Six pupils advanced 1 earned score on one end of the column, and 2 
pupils advanced 11 earned scores at the other end which is 73 per 
cent. The retrogressions involved 7 pupils, whose ranges of declines 
were from 1-7, or 6-46.6 per cent. Sixteen pupils'fecores remained 
constant. There were 37 progressions, and 22 retrogressions - 
therefore the retrogressions are exceeded by the progressions by 
15- 
i 
The extent to which teachers 1 rating agree with performances 
on tests of reading comprehension.—The teachers estimated that 9 per cent 
more of the pupils in the nongraded teams organization would experience 
an Excellent" rating in comprehension than those in the regular class¬ 
rooms, and that 10 per cent more of the pupils in the nongraded teams 
organization would be successful in receiving a "good" rating in 
comprehension abilities. They predicted that l6 per cent more of 
the pupils in the regular classrooms would perform poorly than in the 
nongraded team situation. 
It may also be significant to indicate that the teachers did not 
feel that either program: would rate as much as 1 per cent for pupils 
failing to achieve at all. 
The teachers' estimates did not agree with pupils' performances on 
51 
tests of reading comprehension, in that they predicted that the non- 
graded team group would experience more success in comprehension, hut 
actually the regular classes exceeded the nongraded teams hy 18 
earned scores, according to the test performances. However, their 
predictions were correct concerning the poor performances of the 
regular pupils for factually - nine and nine tenths per cent of more 
regular pupils performed poor than did the nongraded. The teachers' 
estimates were in partial agreement with pupils performances in reading 
c omprehension. 
Vocabulary as Developed hy the Pupils and Rated 
hy the Teachers 
Tables 16 through 19 presents data pertinent to the area of 
vocabulary and the respective performances of the two groups. 
Discussion of tested vocabulary performances of the nongraded 
team groups.—The skill of vocabulary development includes an adequate 
stock of concepts, and progresses in ability to recognize words and to 
use clues, associations and discriminations and therefore it might 
well be termed a composite. The next table displays the vocabulary 
development results as they were compared with the initial test results 
of the basic reading test series. The raw scores have been interpreted 
in terms of advances, declines and those scores that remained constant. 
Table 16 shows the fluctuation of scores in terns of numbers and 
percentages. 
The basic reading test results of the vocabulary development vary 
greatly from reading to reading level, with levels ranging from Pre 
Primer through Grade Three, and the range is wide* . In the case of the 
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TABLE l6 
NUMBERS AND PERCENTAGES OF PUPILS' PROGRESSIONS, RETROGRESSIONS AND 





No. Percent No 
Pupils Retrogressions 





7 17.5 1 1.5 2 5 1 1.5 2 5 
3 7-5 2 3 k 10 2 3 
1 2.5 3 5 2 5 3 5 
3 7.5 k 6 1 2.5 k 6 
3 7-5 5 9 1 2.5 5 9 
2 5 7 10 2 5 7- 10 
1 2.5 9 11.8 1 2.5 > 8 12 
1 2.5 10 18 1 2-5 9 16 
1 2-5 13 23 1 2.5 ll 20 
1 2-5 20 26 
Primer the maximum score is 6k for the second test and 59 for the final 
test, and the Third Grade second test maximum score is 76 and the final 
is also 76. Table 7 shows a sample of the scoring of the tests. 
When the second set of vocabulary test results were compared with 
the initial test in raw scores, there were indications of progressions, 
retrogressions and constancies. These fluctuations of scores are shown 
on Table 16 in numbers and percentages. There were 22 pupils who 
experienced advances in vocabulary skills ranging from 1-13 earned 
scores, and from I.5-23 per cent more correct responses of pupils 
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who advanced 1 earned score, which means that 1.5 per cent more 
responses were correct. Seven pupils advanced 1 earned score. This 
represents the largest number of pupils making advances at the same 
rate in vocabulary for only 1 pupil progressed 13 earned scores, or made 
23 per cent correct responses. There were fewer declines than advances. 
There were 16 pupils who retrogressed, and the ranges of declines were 
from 1-20 less earned scores, or 26 per cent less correct responses. 
A very small number of persons remained constant in vocabulary develop¬ 
ment, some 2 persons, or 5 per cent of the forty pupils. The 
progressions exceeded the retrogressions by 6. 
The following table shows the results of the final test results 
that measured the vocabulary development of the pupils in the regular 
classroom, and pupils in the nongraded organization, utilizing the 
team-teaching approach to the teaching of reading, compared with the 
results of the second test. The numbers and percentages represent 
the advances, declines and those scores which remained constant. 
Discussion of tested vocabulary performances of the regular class¬ 
room members.—When the second test results were compared with the 
initial test results in raw scores it was found that some pupils had 
made definite advancements, some made declines and some pupils’ scores 
remained on the same level of achievement. Table 17 indicates the 
trends in tenus of progressions, retrogressions, and constancies, and 
numbers and percentages shows the degree of fluctuation. There were 
8 pupils who progressed 2 earned scores, or 3 per cent more correct 
responses, but the total number of pupils’ whose progressions were 
cited are 15, with ranges from 1-21, and percentages ranging from 1.5-27- 
5^ 
NUMBERS AMD PERCENTAGES OF FUFIIS* PROGRESSIONS, RETROGRESSIONS AND 
CONSTANCIES IN VOCABULARY IN THE REGULAR CLASSES 
Pupils Progressions Pupils Retrogressions Pupils Constancies 
No. jo No. jo No. jo No. jo No. ^  
3 7-5 l 1.5 2 5 l 2.5 12 30 
8 20 2 3 2 5 2 3 
1 2.5 5 7 1 2-5 3 4.6 
1 2.5 10 13 1 2.5 4 7 
2 5 21 27 2 5 5 7.8 
1 2.5 8 12 
2 5 10 18 
1 2.5 14 18 
1 2.5 19 25 
There were 2 pupils -who advanced 21 earned scores, or made 27 per 
cent more correct responses. The retrogression range was from 1-19, and 
involving 13 pupils. One person made 19 declines in earned scores, 
meaning that 25 per cent less correct responses were made. Twelve 
pupils’ scores remained on the same level of achievement. There 
were 39 progressions and 66 retrogressions, therefore the pro¬ 
gressions are exceeded by the retrogressions by 27 scores. 
Discussion of tested vocabulary performances of the nongraded 
groups.—When the second set of test results were compared in raw 
scores with the final test results it becomes obvious that there were 
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TABLE l8 
NUMBERS AND PERCENTAGES OF PUPILS’ PROGRESSIONS, RETROGRESSIONS AND 
CONSTANCIES IN VOCABULARY DEVELOPMENT IN THE NONGRADED TEAMS * 
PLAN 
Pupils Progressions Pupils Retrogressions Pupils Constancies 
No. Percent No. Percent No. Percent No. Percent No. Percent 
4 10 1 1.5 5 12.5 l 1.5 
1 2.5 2 3 l 2.5 2 3 
l 2.5 3 4.6 2 5 3 5 
3 7-5 5 7.8 1 2-5 4 7 
2 7.5 6 10 1 2.5 5 7.8 
1 2.5 13 17 3 7-5 6 7.8 
1 2-5 7 10 
1 2-5 8 12 
2 5 9 16 
2 5 10 18 
1 2.5 11 20 
1 2-5 12 15 
1 2-5 25 49 
pupils’ who had made advances, declines and some pupils' scores remained 
constant. Table l8 indicates these progressions, retrogressions and 
constancies in numbers and percentages. There were 12 pupils' who 
experienced advances, and their ranges were from 1-13 earned scores. 
The largest number of pupils; 4, or 10 per cent progressed 1 earned 
score, meaning that 1.5 per cent more correct responses had been made. 
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Hie retrogressions were many in vocabulary development, involving 22 
pupils with ranges from 1-25, and with percentages ranging from 1.5- 
40, 5 pupils retrogressed 1 less earned score, or 1.5 per cent less 
correct responses. Six pupils’ scores remained constant, which was 
15 per cent of the 40 pupils. The retrogressions outnumbered the 
progressions by 10 scores. 
TABLE 19 
NUMBERS AND PERCENTAGES OF FUPIIS ’ PROGRESSIONS, RETROGRESSIONS AND 











1 2.5 1 1-5 2 5 1 1-5 10 25 
2 5 2 3 1 2.5 2 3 • • • • 
3 7-5 3 5 3 7.5 3 4.6 • • 
1 2.5 4 6 1 2.5 4 7 • • • • 
1 2.5 5 7 l 2-5 5 7.8 • • • • 
1 2.5 6 10 2 5 7 10 • • • • 
3 7.5 7 12 2 
H
 
LPv 18 • • • • 
1 2.5 8 14 1 2.5 20 26 • • • • 
1 2.5 9 13 1 2.5 24 46 • • • • 
l 2.5 13 17 1 2.5 31 4o • • • • 
Discussion of tested vocabulary performances of the regular class¬ 
room members.—When comparing the second raw test score with the final 
test results in raw scores, it become apparent that there were pupils 'whose 
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scores had advanced, declined, and some had remained constant. Since 
the scores were raw it was possible to indicate them in terms of 
numbers and percentages. Fifteen of the pupils experienced progressions 
that ranged from 1-13 earned scores, not more than 3 pupils advanced the 
same at any level of achievement. There were 3 pupils who progressed 7 
earned scores, making 12 per cent more correct responses. The retro¬ 
gressions were equal in number to the advances. There were 15 
retrogressions and their ranges are from 1-31, making 1.5-40 per cent 
less correct. The range of the decline is wider than that of the advances. 
There were 10 pupils' scores that remained constant, meaning 25 per cent 
less correct responses. The retrogressions exceeded the progressions by 
23 scores. 
Extent to which teachers' rated vocabulary in line with actual 
performances of the two groups.--The teachers’ estimates of the nongraded 
teams and the regular classes were in agreement; in that the actual scores 
indicated that the greatest numbers and percentages of both groups would 
receive ratings of "good" and "fair". On the second set of test results, 
the nongraded teams pupils1 progressions exceeded the retrogressions 
by 6 earned scores and in the final test of vocabulary the retrogressions 
outnumbered -the progressions by 10; which means that after 5 months of 
training under the new plan, the pupils’ scores had shown retrogressions 
of approximately 4 less earned scores in the vocabulary. In the 
regular classes from the second test results the retrogressions sur¬ 
passed by 27, and in the final results the retrogressions exceeded the 
progressions by 23; meaning that their scores had shown retrogressions 
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of 50 less earned scores in vocabulary development after 5 months in a 
regular classroom. The regular teams experienced more regressions than 
did the nongraded teams, although it is indicated that both groups had 
fewer numbers and percentages of progressions than numbers and percent¬ 
ages of advances. The regular classes experienced 35 more constances. 
Since except for 15 per cent regular, and 5 per cent of nongraded con¬ 
stancies represent scores that were at the maximum level of achievement 
this is rendered toward their advances. It therefore stands to reason 
that the majority of the pupils in both groups did not rate higher 
than a "cautious good" or "fair" in vocabulary development. 
Pupils* and Teachers1 Rating of Work Study Skills 
The materials discussed in this section are based on the inventory 
which was discussed earlier in this section. The specific results are 
reported in Table 20. 
Pupils* responses regarding work study skills.—The pupils' report 
of actual achievement in word ëtudy skills revealed needs in both groups. 
It was found that 32.5 per cent of the pupils in the nongraded team 
experienced success "often", as compared with the 45 per cent of the 
pupils in the regular classes. It was found that 52.5 per cent of 
the pupils in the nongraded team organization were successful 
Sometimes'*, and 45 per cent in the regular classes. There was 15 
per cent of the pupils who were never successful in the nongraded 
teams, and 10 per cent in the regular classrooms in the work study 
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TABLE 20 
NUMBERS AND PERCENTAGES OF PUPILS* AND TEACHERS’ RATING OF WORK 
STUDY SKILLS 
Nongraded Often Sometimes Never 
Team No • 1o No. i No. * 
Successful in 
Utilization 13 32.5 21 52.5 6 15 
Regular Classes Often Sometimes Never 




18 45 18 45 4 10 
Teachers Excellent Good Fair Poor Not at all 




21 13 73 46 48 30 15 9 3 2 
Teachers’ Excellent Good Fair Poor Not at all 
Regular No. i No. i No. 1o No. i No. 1o 
Successful in 
Utilizing 7 4 63 39 65 4l 21 13 4 3 
skills. The pupils in regular classes have experienced more success 
in work study skills, than those in nongraded team organization. 
Teachers * responses regarding work study skills.—The teachers 
estimated that seven per cent more or the nongraded teams would receive 
"good" as a rating in work study skills, than in the regular classrooms, 
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and that 9 per cent more would receive an "excellent" rating in the 
nongraded teams than in the regular classrooms. They felt that 11 
per cent more pupils would receive a "fair" rating in the regular 
classrooms than in the nongraded team, and that one per cent more 
would experience failure in the regular than in the nongraded 
organization in work study skills. It is significant to note that 
the teachers felt that 17.5 per cent more pupils in the nongraded 
plan would rate "excellent" in their development of speed and fluency 
by reading easy materials, and that 5 per cent more of the pupils in 
the regular classes would rate "good". They further predicted that 
there would he 2.5 per cent of pupils in the nongraded teams that 
would he rated "poor" in work study skills. 
Pupils' Responses toward Reading 
Interest and Appreciation 
Inventory 
The pupils' responses toward items of interest were made under 
the two plans and presented in Tables 21-22. The results are indicated 
in terms of numbers and percentages, in categories of patterns] "often" 
"sometimes", and "never". 
Nongraded team groups' responses regarding interest and appre¬ 
ciation. --The pupils'responses were indicative of their reading 
interest; generally they were pupils whose reading interest and appre¬ 
ciation warranted the choice of "sometimes" most frequently when identi 
fying their pleasures in reading freedom. Table 21 shows that one 
of the highest numbers and percentages indicated by the pupils was 
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TABLE 21 
NIMBEES AND PERCENTAGES OF PUPIIS* RESPONSES TOWARD TITLES OF BOOKS 









Animals 15 37-5 22 55 3 7.5 
City Life 13 32.5 17.5 42.5 10 25 
Family Life 18 ^5 l6 4o 6 15 
Far Away Places 11 27.5 l6 4o 13 32.5 
Farm Life 15 37-5 17.7 42.5 8 20 
Jokes 15 37.5 l6 4o 9 22.5 
Lives of Great 
People 20 50 17 42.5 3 7-5 
Out-of-doors 12 30 22 55 6 15 
School 13 32.5 15 37-5 12.5 30 
Sports 20 50 13 32.5 7 17.5 
under the titles, "Lives of Great People", which represented 50 per cent 
of the pupils' responses, in the "often", category. An equal interest 
was entitled: "sports", which also represented 50 per cent. The least 
responses in the "often" category was entitled: "Far Away Places", 
receiving 27.5 per cent. The second least interesting title was, Out- 
of-doors", in the nongraded teams. It was significant to note that the 
fourth least interesting title was "school" which was as appealing as 
"City Life". The surprising fact about their interest is that the 
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TABLE 22 
NUMBERS AND PERCENTAGES OP PUPILS1 RESPONSES TOWARD TITLES OF BOOKS 









Animals 14 35 23 57-5 3 7.5 
City Life 13 32.5 21 52.5 6 15 
Family Life 18 45 12 30 10 25 
Far Away Places 19 47.5 14 35 7 17.5 
Farm Life 22 55 14 35 4 10 
Jokes 16 4o 15 37-5 9 22.5 
Lives of Great 
People 27 67.5 11 27.5 2 5 
Out-of-doors 17 42.5 15 37.5 8 20 
School l4 35 17 42.5 9 22.5 
Sports 23 57-5 13 32.5 4 10 
greatest number of responses of pupils in the "sometimes" category was 
for Animals, and Out-of-doors, receiving 22 or 55 per cent. The title 
receiving the most negative response negatively, was: "Far-Away- 
Places", receiving 32.5 per cent, or 13 negative responses. 
Regular classroom members1 responses regarding reading interest 
and appreciation.—The pupils* responses were indicative of choices in 
the reading "often" category of "Lives of Great People" receiving 27 
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favorable responses, or 67.5 per cent of the 40 pupils’ preferences, 
second choice of pupils to read "City Life". The regular classroom 
pupils performances for reading "sometimes" was: Animals, which 
received 57-5 per cent, and the title least read about "sometimes" 
was, "Lives of Great People". The title that pupils indicated most 
negative responses were: Family Life, which received 25 per cent of 
the 40 pupils’ responses. 
Table 23 indicates the number and percentages of preferences 
"for", and "never responses" for good reading habits as a result of 
raw scores. 
TABLE 23 
NUMBERS AND PERCENTAGES OF PUPILS' RESPONSES TOWARD THE READING PAT¬ 
TERN THAT THE! ENJOYED IN REGULAR AND NONGRADED TEAM ORGANIZATIONAL 
PLANNING 
Regular Classroom Group Nongraded Team Group 
No. jo No. jo 
Often 20 50 13 32.5 
Sometimes 19 V7.5 21 52.5 
Never 1 2-5 6 15 
Comparisons of nongraded and regular classroom pupils' preferred 
reading pattern.—The nongraded pupils enjoyed reading often 32.5 per 
cent. The majority, or 52-5 per cent enjoyed reading "sometimes", and 
6 pupils never enjoyed reading which was 15 per cent of the ^-0 pupils. 
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In the regular classes half of the pupils, or 50 per cent enjoyed reading 
"often" 47.5 per cent enjoyed reading "sometimes", and 1 person never 
enjoyed reading. The pupils in the regular classroom group enjoyed 
reading 17.5 per cent more often than the nongraded, but the nongraded 
teams enjoyed reading 5 per cent more than the regular classes "some., 
times". Table 21 shows that there were 5 more pupils in the nongraded 
teams group who never enjoyed reading. It does appear that the regular 
classroom pupils were more interested and appreciated reading more 
than the nongraded team pupils. 
There was an opportunity for the pupils to make responses as to 
the reading pattern that they enjoyed, as is indicated in Table 22. 
Parents' and Teachers' Opinions of Pupils' Reading 
Interest and Appreciation and Pupils' 
Inventory Results 
The parents and teachers gave their opinions concerning pupils 
who were 8 and 9 years of age becoming involved when reading. The actual 
results of the reading inventory that was administered to the pupils, 
along with parents' and teachers' opinions are shown on Table 24, and 
are indicated in terms of numbers and percentages. 
Extent to which parents' and teachers' estimates of pupils' opinions 
of pupils' involvement agree with actual performances of the -two groups.-- 
The parents were of the opinion that the pupils in the nongraded teams 
group would become involved 2.5 per cent more often than those in 
regular* classes, and that 2.5 per cent more pupils in the regular classes 
would never become involved than those in the nongraded team plan. The 
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TABLE 24 
NUMBERS AND PERCENTAGES OF PARENTS' and TEACHERS' OPINIONS AND PUPILS' 
INVENTORY RESULTS OP PUPILS* INVOLVEMENT WHILE READING IN BOTH PLANS 
Nongraded Teams Regular Classroom Group 
Often Sometimes Never Often Sometimes Neve» 
No. % No. % No. 7. No. 7. No. T. No. % 
Parents' Opinions 
24 60 10 25 6 15 23 57.5 10 25 7 17.5 
Teachers ' Opinions 
31 77.5 8 20 1 2. .5 29 72.5 10 25 1 2.5 
Inventory Results 
14 35 14 35 12 30 10 25 25 62.5 5 12.5 
teachers estimated that 5 per cent more pupils would become involved 
"Often" in the nongraded team situation than in regular classes and that 
only approximately 1 person in both groups would never become involved. 
The actual results indicated that 10 per cent more nongraded pupils 
would become involved "often", when reading than regular pupils, and 
that 27.5 per cent more pupils become involved "sometimes" in the 
regular than in the teams, which surpassed the parents' estimates by 
37.5 per cent. There was 17.5 per cent more pupils in the nongraded 
teams who never became involved, which exceeded the teachers' opinions 
by 27.5 per cent. Parents and teachers felt that both groups more often 
became involved while reading by smiling to themselves than they actually 
did. 
The parents' opinions were 17.5 per cent nearer in agreement than 
teachers' with pupils'actual involvement "often" in the nongraded team 
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TABLE 25 
NUMBERS AED PERCENTAGES OF PARENTS1 AND TEACHERS* OPINIONS AND PUPILS’ 
INVENTORY RESULTS OF PUPILS' ENJOYMENT OF POEMS AND POETRY IN REGULAR 
CLASSES AND NONGRADED TEAMS 
Nongraded Teams Regular Classroom 
Often Sometimes Never Often Sometimes Never 
No. Percent No.Percent No.Percent No. Percent No. Percent No.Percent 
Parents ? Opinions 
3Ï TT3 5“ 20 1 2.5 29 72.5 9 22.5 2 5 
Teachers * Opinions 
go 50 18 45 2 5 17 42.5 21 52.5 2 5 
Inventory Results 
18 Ç5 rf~ 42.5 5 12.5 18 45 20 50 2 5 
group. The parents* estimates were surpassed by pupils' involvement 
"sometimes" by 10 per cent in the nongraded teams, and by 37-5 per cent 
in the regular classrooms. The parents felt that in the nongraded teams 
the pupils would never become involved 15 per cent more than they did, , 
and in the regular classrooms 5 per cent less pupils never become 
involved than the parents predicted. 
The parents and teachers gave their estimates of the interests 
of the pupils in the two groups. These estimates are presented in Table 
2h, in catégories of "often", "sometimes", and "never", and indicated 
in numbers and percentages. 
Extent to which parents * and teachers * estimates of pupils* enjoy¬ 
ment of poetry agree with actual performances of the two groups.-- 
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The parents felt that pupils in the nongraded teams enjoyed poetry 
5 per cent more often than those in regular classes, and that 2.5 
per cent more pupils in the regular classes, never enjoyed poetry 
than in the nongraded teams. The teachers were of the opinion that 
7*5 per cent more pupils in the nongraded teams would enjoy poetry 
more often than those in the regular classrooms; and that 2.5 per 
cent pupils would never enjoy poetry in both groups. 
The inventory results show that both groups enjoyed poetry 
"often" 45 per cent, and the regular classes enjoyed poetry 7-5 per cent 
more than the nongraded, "sometimes". Seven and five tenths per cent 
more pupils in the regular classes never enjoyed poetry. The parents’ 
estimates exceeded the pupils enjoyment "often" 32.5 per cent in the 
nongraded, and surpassed enjoyment in regular 27*5 Per cent. The 
teachers’ estimates were nearer pupils’ enjoyment "often" and 
"sometimes". It was significant that parents’ and teachers' estimates 
agreed with pupils’ results in "never" enjoying poetry in the regular 
classes, but 3 more pupils than teachers suspected never enjoyed 
poetry. 
The regular classes generally rated higher in enjoying poetry 
than the nongraded team-teaching groups. 
The television is an excellent source of home entertainment, and 
is found in almost every home of the pupils involved in this study. 
Therefore, to further check the pupils' interest in reading they had 
an opportunity to indicate whether they would read instead of watching 
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the television. The pupils' responses, and parents' opinions are 
shown in Table 25, indicated in terms of numbers and percentages, 
under categories of "often", "sometimes", and "never", see Table 26. 
TABLE 26 
NUMBERS AND PERCENTAGES OF PARENTS' OPINIONS AND READING INVENTORY 
RESULTS OF PUPILS' SUCCESS IN RESISTING TELEVISION TO READ IN THE 
REGULAR CLASSES AND NONGRADED TEAMS 
Nongraded Teams Regular Classes 
Often Sometimes Never Often Sometimes Never 
No. % No. 7o No. % No. 7o No. 7o No. % 
Parents' Opinions 
13 32.5 23 57.5 4 10 11 27.5 24 60 5 12.5 
Inventory Results 
15 37.5 17 42.5 10 25 19 47.5 19 47. 5 11 27.5 
Extent to which parents' estimates of pupils resisting television 
to read agreed with inventory results.—-The parents estimated that 
the nongraded team group would resist television 5 per cent less than 
they resisted in the "often" category, and 15 per cent more than they 
resisted in the "sometimes" category, and 15 per cent more of the 
pupils never resisted than the parents' estimated. The parents esti¬ 
mated that the regular classroom group would resist television "often" 
to read 5 per cent less than the nongraded, but actually, the regular 
pupils resisted 10 per cent more often than did the nongraded team. 
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The parents estimated that 12.5 per cent of the regular pupils would 
resist, and the results showed that 27.5 per cent never resisted. The 
parents' estimates were not in agreement with the inventory results, in 
that; nongraded teams did not practice resisting television to read 
as much as the regular classroom members. 
Parents' and Teachers' Opinions of Pupils' Independent Reading 
Compared with Pupils' Opinions 
The parents of pupils ages 8-9, and teachers estimated the 
independent reading of books, and periodicals of the nongraded teams 
pupils, and the regular classroom group. The pupils gave their honest 
opinions of their independent reading practices. Table 27 indicates 
the independent reading in categories headed, "often", "sometimes", 
and "never", in terms of numbers and percentages. 
TABLE 27 
PARENTS' AND TEACHERS' OPINIONS OF PUPILS' INDEPENDENT READING AND THE 
EXTENT OF AGREEMENT WITH PUPILS' OPINIONS IN THE TWO ORGANIZATIONS 
Nongraded Teams Regular Classroom Group 
Often Sometimes Never Often Sometimes Never 
No. Percent No.Percent No. Percent No. Percent No. Percent No, Percent 
Parents' Opinions 
25 62.5 12 30 7 17.5 
Teachers' Opinions 
31 77.5 8 20 1 2.5 
Pupils' Opinions 
13 32.5 15 37.5 12 30 
20 50 5 12.5 15 37.5 
29 72.5 10 25 1 2.5 
13 32.5 9 22.5 10 25 
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Findings regarding independent reading♦--The independent reading 
of books and periodicals was determined by the consistency with which 
the classroom libraries, and reading corners were stocked and restocked 
with books from the school library, thereby, giving the pupils access 
to an assortment of books which were appealing to the pupils 8-9 years. 
The librarian’s report ascertained that there had been good cir¬ 
culation of books, and that there was availibility of periodicals for 
the pupils whose test results were vital in this study. 
The parents were of the opinion that the nongraded pupils read 
12.5 per cent more often independently than did the regular pupils, 
and that 5 per cent more of the nongraded pupils read "sometimes" 
than did the regular; finally, that 20 per cent more of the pupils 
in the regular classes would never read independently. 
The teachers’ responses indicated that they felt that 77>5 per 
cent of the nongraded pupils read often; that 20 per cent read 
independently "sometimes, and that 2-5 per cent would never read 
independently. They felt that as much as 70 per cent more of the 
nongraded pupils would read "often" than would those who never read. 
For the regular classes; they were estimated to read 72-5 per cent 
"often" independently; 25 per cent "sometimes" independently, and that 
2.5 per cent would not read independently. 
The inventory findings were that the pupils themselves felt that 
they were successful in reading independently as indicated, 32.5 per 
cent "often" in both groups, and the nongraded teams rated themselves; 
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15 pupils or 37.5 per cent "sometimes", and 12 pupils, or 30 per cent 
of the classes rated themselves "never", as independent readers. The 
regular pupils rated themselves thusly: 9 pupils, or 22.5 per cent of 
the pupils rated themselves "sometimes"; 10 pupils, or 25 per cent rated 
themselves "never" in independent reading. 
The pupils' estimates were much less "often" for independent 
reading than the estimates of parents and teachers, and relatively 
higher for "sometime^'. The nongraded team group was rated 12.5 per 
cent higher in "never" independently reading hy themselves than by 
their parents and 27.5 per cent higher by themselves than by the 
teachers. Ten of the regular pupils rated themselves 12.5 per cent 
lower than parents' estimates, and 22.5 per cent higher than teachers 
for "never" reading independently. The nongraded team group rated 
itself approximately 5 per cent lower than the regular classroom 
pupils rated themselves. 
CHAPTER III 
SUMMARY AM) CONCLUSIONS 
General Summary of The Fundamental Elements of The Study 
The fundamental facts in the area of education are that innovations 
are inevitable, and the teachers, pupils and parents are involved. In 
the case of nongraded school organization and team-teaching the teachers 
are the most important factors in the success of the program. However, 
the teachers must plan all lessons in terms of the needs, interests and 
abilities of the pupils. The parents' involvement is entailed in their 
concern for their children's success, and the role that they must play 
in supporting the school program, and assisting their children at home. 
This study proposed to obtain the appraisals of parents and teachers 
toward nongraded organization and team-teaching approach to reading in¬ 
struction and to determine to what extent their opinions agreed or were 
at variance with certain measures of reading performances, interest and 
appreciation of two groups of pupils: one in a conventionally graded 
plan and the other in a nongraded arrangement, using the team-teaching 
approach. 
In order to achieve comparisons of parents' and teachers' opinions 
and reactions as differentiated from actual measures of the reading status 
of pupils in graded and nongraded schools, respectively, the purposes em¬ 
bodied the following objectives: 
1. To relate parents' and teachers' reactions to a nongraded 
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organization, utilizing the team-teaching approach, and the 
regular conventional classrooms. 
2. To determine the extent to which teachers' opinions agree 
or disagree with levels of tested reading achievement of 
the two groups of pupils after five months of training 
under the two types of school organization. 
3. To determine the extent to which teachers' and parents' 
estimates agree or disagree with pupils' opinions of the 
independent reading of hooks and periodicals by the two 
groups. 
4. To ascertain the degree of accuracy with which teachers 
are able to predict general levels of test performances 
of the two groups in areas of word recognition, compre¬ 
hension, and vocabulary development. 
5. To determine the extent to which teachers* opinions agree 
or disagree with pupils* estimates of performances in 
work study skills under the two types of school organi¬ 
zations . 
6. To determine the extent to which teachers' and parents' 
estimates of the pupils* levels of reading interests and 
appreciation are in agreement with inventory results, 
administered in the two groups. 
7. To draw any implications which may contribute to the effect 
tiveness of reading in both groups involved in this study 
and in similar situations. 
The limitations of this study were as follows: 
1. This study was limited to the opinions and reactions of 
teachers and parents of pupils who will attend the 
A. D. Williams School in the Bowen Homes Community. 
2. In this study only the area of reading was used to deter¬ 
mine the opinions and reactions of teachers and parents 
concerned. 
3. The A. D. Williams School is still under construction, 
and both teachers and pupils were located in another 
school awaiting the completion of the building. 
4. Only forty parents' and teachers* responses were 
considered, but it was hoped that this would give a 
reliable result. 
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For the purpose of clarity, the writer found it necessary to define 
the following terms as follows: 
1. Nongraded Organization—a type of organization which pro¬ 
vides for arranging flexible groupings and curriculum con¬ 
tent that enable children of varying abilities and rates 
of maturity to experienceccontinuous progress in learn¬ 
ing without reference to traditional grades. 
2. Team-teaching—an approach to teaching in which two or 
more teachers organize and plan for the most effective 
instruction for learners. This approach utilizes partic¬ 
ular strengths of each teacher to improve learning. 
This study was conducted at the John Carey Elementary School, 
Atlanta, Georgia, which was the temporary location of the A. D. Williams 
School faculty and primary pupils during the school-year 1966-67. There 
were two instructional organizations at John Carey School, namely, 
"graded" and "nongraded team-teaching." Instruction for a group of pupils 
having varied abilities and interests, scheduled to attend A. D. Williams 
School, was nongraded, and was planned by a team of teachers. The 
team-teachers had been assigned to A. D. Williams Elementary School and 
they had spent at least one month in a workshop designed to aid in pre¬ 
paring them for a nongraded team-teaching organization. The other group 
of pupils had varied abilities and interests and were instructed in 
traditional second and third grade classrooms by one teacher. 
The Descriptive Survey method of research, utilizing questionnaires, 
school records, cumulative records, test scores and check lists that weree 
executed by the researcher for this study were selected for the purpose 
of comparing reactions and opinions with actual findings in the reading 
achievement of primary learners. 
The subjects of the study were pupils, ages 7-9, who reside in the 
Bowen Homes Community who were assigned to attend the A. D. Williams 
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Elementary School when it is ready for occupancy, Atlanta, Georgia. The 
following instruments were used: 
1. Questionnaires for teachers 
2. Questionnaires for parents 
3. Standardized tests 
4. Inventories for independent reading 
5. Inventories for interest 
The following procedural steps were used in this study: 
1. Permission was obtained from the necessary authorities. 
2. Adult subjects were a group of eighty persons: forty of whom 
were teachers, and forty of whom were parents of students, 
ages 7-9 years, at John Carey School. 
3. The two groups of pupil subjects were selected at random 
from primary pupils at John Carey School: 
A. The first group of forty pupils, ages 7-9, 
who were receiving instruction in regular 
conventional third grade classrooms. 
B. The second group of forty pupils, ages 7-9, 
who were receiving instruction in a nongraded 
team-teaching organization. 
4. Questionnaires, along with letters of explanation were 
mailed to forty teachers. 
5. Questionnaires were explained, and administered person¬ 
ally by the researcher in the homes of the forty parents. 
6. These data were collected and examined* 
7. The data from cumulative records, test scores, and infor¬ 
mal check lists, which were executed by the researcher, 
were compared with the expected outcomes of teachers and 
parents, as indicated in their responses. 
8. The findings, conclusions, implications and recommendations 
are being presented in the finished thesis. 
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Summary of Survey of Literature 
The related literature provided fundamental information upon which 
to rely for the study presented herein. 
Some main facts were: 
1. There are many innovations in education today, among 
which are nongradedness and team-teaching in the area 
of reading. 
2. Large cities and small school districts have introduced 
nongradedness in order to meet individual differences and 
to react against the lock step of grading and enriching 
children's curriculum experiences. 
3. In the first three grades learning to read is perhaps 
the major occupation of the pupil. Commencing in about 
grade four, reading becomes a real tool. Pupils who 
have not mastered it have difficulty. 
4. In the graded school the eager pupil is often stifled 
by the requirements of the grade, and in the nongraded 
plan each pupil is considered unique in his learning 
pattern. 
5. Nongraded reading programs were organized in Joplin, 
Philadelphia, Chicago, some in the slums and some in 
high socio-economic areas. 
6. Readiness, achievement, accompanying reading series, and 
reading tests were used in order to properly place pupils. 
7. The main value of team-teaching is staff growth, and 
some have predicted that by 1970, one fourth of all 
American primary and secondary schools will have switched 
to it. 
8. Each team pools its talents and may take responsibility 
for as many as 150-200 students. 
9. Most children are enthusiastic about team-teaching and 
adjust quickly to several teachers. 
10. Recent studies have been conducted which were concerned 
about teachers' opinions, parents' opinions and attitudes 
toward nongraded organization, indicating the instruments 
that were used, and their treatment and interpretation 
of data. 
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Findings of the Study 
The study revealed that the factual findings may he noted as 
follows : 
Parents 1. There were 85 per cent of the parents who felt 
that the nongraded organization using the team 
approach to reading instruction was more highly 
favored than the regular classes, and that read¬ 
ing would be more meaningful to their children 
with many teachers to motivate the interest. 
Teachers 2. There were 56 per cent of the teachers who felt 
there was extensively more merit in the nongraded 
team approach. There were 60 per cent that felt 
that it was an excellent opportunity for teachers 
to learn from each other. 
Experience 3. The teachers' experience ranged from 27.5 per 
cent being first year teachers to 45 per cent 
having had 5 or more years of teaching experi¬ 
ence with pupils, whose reading levels varied 
thusly: kindergarten 5 per cent; grades 1-3, 
47.5 per cent; grades 4-7, 37.5 per cent. 
Word Recognition 4. The teachers' estimates of pupils in the area of 
word recognition, when compared with pupils' per¬ 
formances after 5 months of training under the 
two programs were in agreement with the actual 
performance, because the nongraded pupils experi¬ 
enced 31 per cent more success and less 17.5 per 
cent failure than did the regular classes. 
Comprehension 5. The teachers' estimates of pupils in comprehen¬ 
sion, when compared with pupils' performances 
after 5 months of training, were at variance 
because the nongraded and regular classes experi¬ 
enced the same amount of success in comprehension, 
and the nongraded teams experienced more decline 
in achievement. 
Vocabulary 6. The teachers' estimates of pupils in the area of 
vocabulary, when compared with actual performances 
of pupils after 5 months of training under the two 
programs, were in partial agreement because the 
nongraded teams experienced 20 per cent more suc¬ 
cess but it also experienced 20 per cent more 
decline, which was contrary to the teachers' opin¬ 
ions. 
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Work Study Skills 7. The teachers' estimates of pupils' work study 
skills, when compared with pupils' actual per¬ 
formances after 5 months of training in the two 
programs, were at variance, because actually, 
the nongraded teams experienced 2.5 per cent 
less success than the regular classes, and 5 
per cent more failure in work study skills than 
did the regular classes. 
Involvement 8. The parents' opinions of pupils' involvement while 
reading were 17.5 per cent in agreement more than 
were the teachers' concerning the nongraded teams. 
Enjoyment 9. The teachers' estimates were at variance with the 
pupils' actual enjoyment of rhymes and poetry, 
because the nongraded teams' results showed their 
enjoyment on the same percentage level, but the 
nongraded teams experienced 7 per cent less agree¬ 
ment. 
Televiewing 10. The parents' estimates of pupils' reading interest 
as compared with televiewing and actual performances 
were not in agreement. 
Conclusions 
In face of the findings in this study of reading achievement of 
pupils the following conclusions may be drawn: 
1. The fact that the greater percentage of parents 
and teachers favor the nongraded plan indicated 
that efforts to initiate such a plan on a total 
school scale would have a better chance of meet¬ 
ing the needs of the pupils and of avoiding some 
of the conflicts inherent in curricular changes. 
2. Generally, teachers' opinions of pupils' perform¬ 
ances in reading agree with levels of tested 
achievement, under different types of methods of 
instruction, utilizing different organizational 
plans. Therefore, it seemed safe to rely on 
teachers' opinions when faced with making deci¬ 
sions concerning changes of methods, procedures 
and organization for reading instruction. 
3. There was variance between the estimates of 
teachers, and pupils' opinions of their practice 
of engaging in independent reading of books and 
periodicals, by the two groups of pupils: one in 
79 
regular classrooms, and the other in nongraded 
team-teaching situations. This seemed to give 
rise to the fact that teachers and pupils have 
different ideas entirely about the independence 
in reading. 
4. A majority of the predictions that the teachers 
made pertinent to word recognition and vocabu¬ 
lary development were inaccurate. The accuracy 
was determined by levels of reading test results. 
There was no agreement in the predictions made 
by teachers for the two groups of pupils; there¬ 
fore it seemed feasible to conclude that teachers' 
opinions of what pupils comprehend is highly 
incorrect and unprofitable. 
5. There was disagreement between the teachers' 
opinions of the pupils' performances and the 
pupils' estimates of their performances in work 
study skills, which means that the concepts of 
success, the rating of performances, and the 
reading practices of pupils are viewed differ¬ 
ently by pupils and teachers respectively in 
two types of organizations. 
6. The fact that parents' and teachers' estimates 
of pupils' interest and appreciation were not 
in agreement with the inventory results gave a 
basis for the conclusion that parents and 
teachers have little knowledge of the true inter¬ 
ests of pupils in reading in regular and in 
nongraded classes. 
Implications 
The interpretation of the appraisals, and opinions of parents and 
teachers seem to imply the following: 
1. Most parents are not indifferent toward new prac¬ 
tices in reading instruction with their children, 
if there are competent teachers, that understand 
the children and their needs. 
2. Most parents appreciate having an opportunity to 
express their opinions about educational innova¬ 
tions in reading. 
3. Most parents do not feel that regular classrooms' 
reading instruction is sufficient for learning 
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situations, but that there is a possibility that 
another arrangement could be better. 
4. All teachers do not feel that the nongraded team 
approach is the most effective for all of the ma- 
reading skills. 
5. Most of the teachers feel that the nongraded 
team approach to the teaching of reading has 
appeal. 
6. A new reading program has appeal when it is intro¬ 
duced, but as it becomes a familiar routine in the 
pupils * experiences they tend to loose a bit of 
their enthusiasm. 
7. There is a need for parents to be more informed 
whenever there are innovations in their children’s 
educational program. 
8. There is a need for high schools to be ready to 
receive pupils who have graduated from elementary 
schools that are nongraded and have team-teaching 
organization. 
Recommendations 
As a result of this study and the findings herein, the following 
recommendations seem appropriate to be made: 
1. That continuous study and investigations be exee 
cuted that are concerned with innovations in 
reading instruction in the elementary school. 
2. That pupils in more communities in the metropol¬ 
itan area be given an opportunity to enjoy the 
advantages of nongradedness, and the team¬ 
teaching approach to the teaching of reading. 
3. That the reading interests of pupils in regular 
and nongraded classes be stimulated, and motivated 
continuously. 
4. That methods and procedures of reading instruction 
be evaluated often for effectiveness. 
5. That high schools with innovations in reading be 
made ready to receive elementary pupils who gradu¬ 
ate from elementary schools that are nongraded, 
and utilize the team-teaching approach. 
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6. That the effectiveness of conventional teaching 
methods of reading instruction he thoroughly- 
evaluated before initiating innovations in 
school organization. 
7. That a follow-up study be made with pupils in 
this study in order to determine their contin¬ 
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APPRAISALS BÏ PARENTS AND TEACHERS OF NONGRADED TEAMS AND THE 
EXTENT TO WHICH THEIR OPINIONS ARE IN AGREEMENT OR 
AT VARIANCE WITH READING PERFORMANCES 
Opinionnaire 
Part I- Methods and Procedures 
Directions 
For each of the areas of skills below do the following: In the column 
(Nongraded Teams) and the column (Regular Classrooms), indicate with a 
cross (X) in the proper sub-column your opinion as to the extent to which 
competence in each of the skills is achieved. 
Question-Items Nongraded Teams Regular Classes 
Vocabulary Development 
1. How do you rate pupils' suc¬ 
cess in learning new words in¬ 
cidentally through wide read¬ 
ing? 
2. What is your opinion as to the 
degree of pupils' success in learning 
key words and concepts as they study 
each new school subject? 
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Question-Items ÏTon-GrüÆêd Tsams Regüiar u±assrooms 
3. How do you appraise pupils' suc¬ 
cess in studying words in con¬ 
text systematically? 
4. What is your belief about the 
quality of pupils' performances 
in consulting the dictionary or 
glossary for exact meanings of 
words? 
5. How do you rate pupils' suc¬ 
cess in making dictionaries 
of new words, definitions and 
sentences? 
6. What is your opinion as to the 
degree of pupils' success in 
showing more interest in word 
origins and different meanings 
of the same word in different 
concepts? 
7. How do you rate pupils' success 
in using clues in recognizing 
the meaning of common words 
clearly and instantly? 
Word Recognition Skills 
1. What is your opinion as to the 
degree of success in dividing 
words into syllables so that 
pupils can pronounce them? 
2. How do you rate pupils' success 
in using phonetic approach, if 
syllables fail? 
3. How do you appraise pupils' suc¬ 







































4. How do you appraise pupils'success 
in knowing and applying common pho¬ 
netic principles; note initial, mid¬ 
dle and final sounds and sounds' 
blends. 
5. How do you rate pupils' success in 
using clues in the context to get 
the meaning of unfamiliar words? 
6. What is your belief about pupils' 
success in using structural 
analysis of words whenever helpful? 
Work Study Skills 
1. What is your opinion as to the 
degree of pupils' success in 
skimming for certain purposes? 
2. How do you rate pupils' success 
in reading maps? 
3. How do you rate pupils' success 
in reading menus and signs? 
4. What is your belief about the 
degree of pupils' success in 
developing speed and fluency 
by reading easy materials? 
Comprehension Abilities 
1. What is your belief about the 
quality of pupils' performances 
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2. What is your opinion as to the 
degree of pupils' success in 
organizing materials? 
3. How do you appraise pupils' suc¬ 
cess in evaluating what is read? 
4. What is your opinion as to the 
degree of pupils' success in in¬ 
terpreting content read? 
5. How would you rate your pupils' 
skill in recalling ideas? 
6. How would you rate your pupils' 
skill in grasping the main idea? 
7. What is your belief about your 
pupils' accuracy in identifying 
details? 
8. How do you appraise pupils' suc¬ 
cess in following a sequence of 
events? 
9. What is your opinion as to pupils' 
success in modifying or expanding 
interest?  
Reading Interest and Appreciation 
1. How do you appraise pupils' in¬ 
volvement by laughing or smiling 
as they read a humorous book? 
2. How do you rate pupils' use of 
the library for recreational 
study and reading? 
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3. How do you rate pupils' on vol¬ 
untarily resuming reading a book 
they have chosen as soon as their 
other book is completed? 
4. What is your belief about pupils' 
practice of reading worthwhile 
books? 
5. .How do you appraise pupils’ en- 
j oyment of the author1s style 
in poetry and rhymes? 
6. What is your opinion as to the 
degree of pupils' success in 
finding personal value in 
reading? 
7. How do you appraise pupils1 
success in their reading as 
a leisure time activity? 
8. How do you rate pupils' improve¬ 
ment in their quality of reading 
material? 
9. How would you appraise pupils' 
enjoyment in the discussion of 
books? 
10. How do you rate pupils' practice 














Part II- Teacher's Appraisal 
Directions 
Please place a check (X) in athe column which in your opinion 
best describes the achievement or activity level in nongraded 
team-teaching situations. Wot 
at 
Question- To what extent: Extensively Moderately Poorly all 
1. Do instructional outcomes appear to 
have more merit in a nongraded team¬ 
teaching plan than in a regular 
traditional system? 
2. Does it seem effective to instruct 
primary school pupils in groups 2 
to 6 times the normal size on ap¬ 
propriate occasions? 
3. Does it seem that team-teaching is 
a vehicle that enables teachers to 
learn from each other? 
4. Does it seem that there is/or would 
be cooperation among the teachers? 
5. Does it seem that there is a con¬ 
tinuous sense of pioneering toward 
goals? 
6. Does it seem that there is/or would 
be adjustment of the part of pupils 
in more refined grouping? 
7. Does it seem that there is/or would 
be flexible arrangement of grouping? 
8. Does it appear that pupils are/or 
would be progressing more to capacity 
in nongraded team-teaching organization 
than in the regular classroom in read¬ 
ing instruction? 
9. Does reading instruction lend itself 
toward nongraded team organization? 
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Teacher's Appraisal Continued 
Questions 
10. To what degree are you interested To a limited 
in the nongraded organization? Extremely Moderately degree  
11. To what degree are you interested 
in conventional classrooms? Extremely Moderately 
To a limited 
degree  
12. To what degree are you interested To a limited 
in team-teaching? Extremely Moderately  degree  
13. How much have you read about non¬ 
graded organization? 
14. How much have you read about 
team-teaching? 
15. How much team-teaching have you 
been able to observe? 
16. How much have you been able to 
observe: nongraded schools? 
17. How much observation have you 
done in a regular classroom? 
To a limited 
Extensively Moderately  degree  
To a limited 
Extensively Moderately  degree  
Many times Few times  Never_ 
Many times Few times Never  
Many times Few times Never  
18. How long have you been interested 
in nongradedness? 
19. How long have you been interested 
in team-teaching? 





2 to 4 
years  
2 to 4 
years 
First year 2 to 4 
Teacher  years 
21. What grade levels have you taught? Kindergarten_ 
Grades 
1-3 
5 or more 
years  
5 or more 
years  






APPRAISALS BÏ PARENTS AND TEACHERS OF NONGRADED TEAMS AND THE 
EXTENT TO WHICH THEIR OPINIONS ARE IN AGREEMENT OR 
AT VARIANCE WITH READING PERFORMANCES 
Opinionnaire 
Part I- Appraisal of Child's Development 
Directions 
For each of the areas of skills below do the following: In the column 
(Nongraded Teams) and the column (Regular Classrooms), indicate with a 
cross (X) in the proper sub-column your opinion as to the extent to which 
competence in each of the skills is achieved. 
Question-Items 
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Reading Interest and Appreciation 
1. How would you appraise your 
child's involvement by laughing 
or smiling to himself while 
reading a humorous book? 
2. How would you rate your child 
on voluntarily resuming read¬ 
ing a book he has chosen as soon 
as his other is completed? 
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Question-Items Nongraded Teams Regular Classes 
3. How would you rate your child's 
use of the public library for 
recreational study and reading? 
4. What is your belief about your 
child's practice of reading 
worthwhile books? 
5. How do you appraise your child's 
improvement in his quality of 
reading material? 
6. What is your opinion as to the 
degree of your child's success 
in finding personal value in 
reading? 
7. How do you appraise your child's 
enjoyment of the author's style 
in poetry and rhymes? 
8. How do you appraise your child 
in his reading as a leisure 
activity? 
9. How would you appraise your 
child's success in enjoying the 
discussion of what he has read? 
10. How would you rate your child ' s 
success in resisting television 
to read? 
11. What is your belief about the 
quality of your child's per¬ 
formance in reading to learn 
about hobbies? 
12. How would you rate your child's 
preference of reading material 
other than comics? 
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Part II- General Appraisal 
Directions 
Please place a check (X) to indicate your answer to the 
questions about Wongraded Teams. 
Questions Responses 
1. Do you think your child would/or does 
enjoy the nongraded school plan? Yes Wo Undecided 
2. Do you think that your child can be 
taught more effectively by six teachers 
rather than one? Yes Wo Undecided 
3. Do you think that it is important for 
your child to receive individual atten¬ 
tion? Yes Wo Undecided 
4. Do you think that your child can receive 
more individual attention in the regular 
classroom? Yes Wo Undecided 
5. Do you think that your child can receive 
more individual attention in the nongraded 
team plan? Yes Wo Undecided 
6. Does it appear that your child is dissat¬ 
isfied with his school day? Yes Wo Undecided 
7. Are you satisfied with your child's 
progress in reading? Yes Wo Undecided 
8. Do you like the idea of a nongraded 
school? Yes Wo Undecided 
9. Do you approve of your child having 
many teachers? Yes Wo Undecided 
10. Do you like the idea of having a graded 
school? Yes Wo Undecided 
11. Do you prefer having your child remain 
in one classroom? Yes Wo Undecided 
12. Does it seem that your child's enthu¬ 
siasm for reading would be increased 
in a nongraded team organization? Yes Wo Undecided 
Questions 
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General Appraisal Continued 
Responses 
13. Does it seem that your child1 
could/or has been able to adjust 
to a different schedule? Yes No Undecided 
14. Does it seem that your child 
could adjust to many teachers? Yes No Undecided 
15. Does it seem that your child 
could adjust to more homework? Yes  __No  Undecided 
16. Does it seem that your child is 
more critical than he used to be? Yes No Undecided 
17. Is your child being taught by 
one teacher? Yes No Undecided 
18. Is your child being taught by 
many teachers? Yes No' Undecided 
19. Is your child in a regular classroom? Yes No Undecided 
20. Is your child in a nongraded team 
teaching situation? Yes No Undecided 
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Name  Date 
READING INTEREST AND APPRECIATION CHECKLIST 
Regular Teams  
Directions: Please read and/or listen carefully. Check Often. 
Sometimes or Never to the questions that are asked. 
If you were given a choice of many books, how would you read about 
these titles? 
1. Animals Often Sometimes Never 
2. City Life Often Sometimes Never 
3. Family Life Often Sometimes Never 
4. Far Away Places Often Sometimes Never 
5. Lives of Great People Often Sometimes Never 
6. Farm Life Often Sometimes Never 
7. Jokes Often Sometimes Never 
8. Out-of-doors Often Sometimes Never 
9. School Often Sometimes Never 
10. Sports Often Sometimes Never 
11. Do you like to read? Often Sometimes Never 
12. Do you ever laugh or smile to 
yourself while reading a book? Often Sometimes Never 
13. Do you begin reading another 
book as soon as you finish one? Often Sometimes Never 
14. Do you use the school library 
for study and recreational 
reading? Often Sometimes Never 
15. Do you use the public library for 
study and recreational reading? Often Sometimes Never 
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16. Do you use the Bookmobile for 
study and recreational reading? Often Sometimes Never 
17. Do you read comic books? Often  Sometimes Never 
18. Do you read books other than 
comic books? Often  Sometimes Never 
19. Do you enjoy reading comics 
more than other books? Often Sometimes Never 
20. Do you enjoy poetry and rhymes? Often Sometimes Never 
21. Do you read more now than you 
did last year? Often Sometimes Never 
22. Do you read books other than 
comics without being told? Often Sometimes Never 
23. Do you enjoy talking about books?0ften Sometimes Never 
24. Do you have books at home? Often Sometimes Never 
25. Do you read instead of watching 
television Often Sometimes Never 
26. Do you tell others about what 
you have read? Often Sometimes Never 
27. Do you enjoy reading to your 
teacher? Often Sometimes Never 
28. Do you enjoy reading to your 
class? Often Sometimes Never 
29. Do you enjoy reading silently? Often Sometimes Never 
30. Do you enjoy reading aloud? Often Sometimes Never 
31. Do you ever read to find out 
something? Often Sometimes Never 
32. Do you usually remember what 
you have read? Often Sometimes Never 
33. Can you do what you are told 
to do when you read? Often Sometimes Never 
34. Can you retell what you have 
read? Often Sometimes Never 
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35. Can yon use the dictionary? Often Sometimes Never 
36. Do you enjoy using the 
encyclopedia? Often Sometimes Never 
37. Can you imagine that you see 
what you read about? Often Sometimes Never 
38. Can you act like your favorite 
character that you have read 
about? Often Sometimes Never 
39. Do you think that books are 
your friends? Often Sometimes Never 
40. Do you enjoy having someone 
read to you? Often Sometimes Never 
